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– where the voiceless are able to gain a voice in educating others about the pain and institutional obstacles in their

lives.

•

Develop an intelligent, balanced approach to the uses and misuses of social media as community/knowledge

building and information distribution applications and the way they (potentially) impact their everyday lives.
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Educational Studies 3280: Online Community through social media: 
new meanings of civic engagement and identity building in an 
evolving information age 
 
TERM 2025, 3 CREDIT HOURS, U/G 
 
Instructor:  
Email: glassman.13@osu.edu 
Phone: (if desired) 614-292-5622 
Office Hours:  
 

Course Information 
Course times and location 
 
TBD 
 
Mode of delivery: Hybrid – a combination of class meetings and asynchronous project work 
 

Course Overview 
Description / Rationale 
This survey course, one of the first of its kind, will explore the history and basics of Internet-based, 
especially social media communities and the ways we learn from them and use them as inquiry-based, 
problem-solving tools from a combined historical and current issues perspective. The course focuses on 
what it means to be a responsible member of productive, online social groups – a good citizen in an era 
and ecological context few expected. This course explores the histories and uses of online communities, 
especially as developed through social media applications, as members of dynamic groups where 
behavioral trajectories have direct and indirect impacts on society both on and offline as we move 
deeper into the 21st century. Infrastructure and use of applications as central to information support and 
formal and informal is rapidly changing our relationships to society in ways we are just beginning to 
understand. Most have come to understand their civic responsibilities in terms of their face-to-face 
interactions, in classrooms/schools, in local community settings where they witness the direct impacts 
of their activities, through socially determined or even prescribed civic responsibilities such as voting or 
enlisting in volunteering organizations. Citizenship is often seen as a matter of personal responsibility. 
The Internet offers an individual greater agency, but fewer rules couched in social experience and 
history. This suggests the need for a new way of understanding citizenship attuned to the ecological 
environments created by the Internet, a possible redefining of community and our relationship to each 
other in sustaining those communities. Social media is, and will continue to, change the way we engage 
with the world and specific communities, and the ways we understand ourselves in this new world of 
communication and connections. Understandings that are often dependent on digital literacy, itself a 
new, unique and in many ways still ill-defined concept.  Social media (as defined by Bayer et. al. 2019), 
offers new types of human communication, connections and educational contexts (broadly defined) that 
will continue to evolve as a major societal force in everyday life, influencing individual and social 
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decisions and shared problem-solving on multiple levels, serving as both positive and negative influence 
on sources of information and understanding of the world around us as well as our relationships to 
those around us and society in general. If society is to harness the immense and growing power of social 
media in the spread and use of information and or organizing for adaptive change, we must develop a 
deep and evolving understanding of social media activity as a human phenomenon, promoting avenues 
for higher levels of agency combined with increased responsibilities as individuals recognize and even 
embrace their new social roles. 
 
 The course will start by defining the new frontier of human activity social media creates and how it can 
change the roles of the individual in their daily civic lives, first by exploring the meanings of social media 
and the way it is evolving as a source of information and a tool for community building, and the ways 
individuals can and do learn to use these tools in cultural historical contexts (Evans et. al, 2023). The 
course will begin with early discussions and history of online communities and the ways problem-solving 
and community sustainability that fit the needs of users serve as a central building block for productive 
online activities. Moving from predictions and warnings about what might come if we ignored issues of 
civic responsibilities as we developed online ecologies (many of which have become true) Rheingold 
2000 , to more current issues of vetting and balancing information sources found through Internet 
applications, the way individual users and online groups develop ways of guiding and even controlling 
discourse,  the importance in discerning when communities evolve responsibly offering valuable 
information that meets the moment or as echo chambers that push specific nihilistic and or destructive 
agendas, all of which can be determining factors in our civic activities (e.g., anytime/anywhere access to 
echo chambers can dramatically increase social and political polarization, ripping at the fabric of 
communities/societies steeped in common goals). This course is designed to help students understand 
social media and the Internet in genera,l where we find, build and in some cases disseminate knowledge 
that is meaningful to our lives – for good and sometimes bad. That users are not simply passive 
audiences but active members of what can be influential communities of learning and action where 
there is responsibility in participation and necessity in interrogating the meaning of rule systems and 
institutions, even as some fall by the wayside while others emerge. It is up to users and how they 
participate in communities that will determine whether we move towards or away from a more justice 
oriented society, and users must recognize and accept that responsibility as citizens of the electronic age 
The course is for anybody who feels social media has been/will be an important part of their personal 
and professional lives. It is especially important for those concerned with the idea that more important 
than using the Internet for education is educating users and potential users to be responsible digital 
citizens, committed to using the Internet and social media experiences in building stronger, cohesive, 
well-functioning social groups, and societies.  
 
 
Bayer, Joseph B., Penny Triệu, and Nicole B. Ellison. "Social media elements, ecologies, and effects." 
Annual review of psychology 71 (2020): 471-497. 
 
 
Evans, M., Glassman, M., Xu, M., & Gao, L. (2023). Social connection, social exploration, social and 
platform constraints: The construction and validation of a social media user perception scale. Psychology 
of Popular Media. 
 
Rheingold, H. (2000). The virtual community, revised edition: Homesteading on the electronic 
frontier. MIT press. Chapters 1 & 2 
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Relation to Other Courses 
This course offers an overview of social media as potentially fostering more democratic, grass-
roots communities devoted to shared problem-solving, but where, as with all decision-making 
communities, discourse can easily go off the rails and sense of belonging and participation can 
be manipulated for selfish purposes. All decision-making communities are dependent to one 
degree or another, on members abilities to engage in productive activities – social media 
communities even more so because of their often transient, fast-moving nature where 
individuals are free agents in exploring specific types of information and joining goal directed 
communities. The course would be valuable for any student looking towards a career in (formal 
or informal) in education as it speaks to future responsibilities and expectations in preparing 
new generations of students for life in the 21st century.  The course would also be valuable for 
individuals who are thinking of careers in any profession where engaging in, but also 
understanding shared decision making (in the information age) is important whether politics, 
business or law (where expertise in the uses and misuses of education is growing in 
importance) or jobs in public health (social media became a major tool for instance in 
information and disinformation about COVID) or Non-government organization where abilities to 
create sustainable online communities is becoming more critical (witnessed by the reactions of 
NGOs when governments cut off Internet access).  
 
Prerequisites: There are no prerequisites for this class other than some time spent on social 
mediate sites 
 
Prerequisite Knowledge: Basic knowledge about how to navigate the Internet (e.g., Internet 
self-efficacy). 
 

Learning Objectives 
 
General education goals and expected learning outcomes In addition to the specific goals outlined 
above, as part of the Citizenship for a Just and Diverse World category of the General Education 
curriculum, this course is designed to prepare students to be able to do the following.  
 
GE Goal 1.  
 
Successful students will analyze concepts of citizenship, justice and diversity at a more advanced and in-
depth level than in the Foundations component.  
 
GE learning outcome 1.1: Engage in critical and logical thinking about the topic or idea of (digital) 
citizenship for a just and diverse world.  
 
By the end of this course, students will understand how online communities have emerged as important 
sources of information and knowledge building and sharing (in positive and negative ways), evolving as 
spaces where individuals can find commonalities and discuss differences with others, and the ways even 
the earliest of these communities can inform how we understand the civic implications of social media 
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and related Internet sites both in terms of how well online social groups function in meeting the needs of 
its members and the impacts they have (and potentially have) In the Real World (IRL). 
 
 
GE learning outcome 1.2: Engage in an advanced, in-depth, scholarly exploration of the topic or idea of 
(digital) citizenship for a just and diverse world.  
 
Students will actively explore how evolution (and devolution) or responsible (digital) citizenships 
including how building communities engaged in different types of knowledge sharing (e.g., how 
information on specific sites is, or is not, controlled) and shared activities (e.g., the roles of top-down and 
bottom-up moderation, ratioing in establishing, sustaining, and controlling information, making some 
feel welcome and others as pariahs) and online identity creation (what does it mean to build a 
community identity with limited, or at least different, social and communicative cues). Students will have 
an understanding of the importance of building democratic infrastructures for viable, well-intentioned 
communities, and the dangers of ignoring the civic competencies for productive communities in highly 
dynamic, distributed information environments – for instance in exploring the work of Howard Rheingold 
students we see how organic communities emerged based in empathy and share interests. And how easy 
it is to manipulate communities where such competencies are not seen as a priority, or do not exist (e.g., 
the dark web). For instance, in the unit including gamergate and the fappening students will see how 
individuals used identity without social competencies (such as empathy and perspective-taking) as 
weapons to promote their own worldview to the detriment of any type of inclusive community.  
 
 
 
GE Goal 2. Successful students will integrate approaches to understanding citizenship for a just and 
diverse world by making connections to out-of-classroom experiences with academic knowledge or 
across disciplines and/or to work they have done in previous classes and that they anticipate doing in 
future. 
 
 GE learning outcome 2.1: Identify, describe and synthesize approaches or experiences as they apply to 
citizenship for a just and diverse world.  
 
2.2: Demonstrate a developing sense of self as a learner through reflection, self-assessment and creative 
work, building on prior experiences to respond to new and challenging contexts.  
 
Students will engage in hands-on activities that can serve as exemplars and even initial gateways to 
(digital) citizenship in two ways. Activities, like recognizing social media sites as third spaces and the 
role(s) that algorithms play in their lives that help in understanding the new types of civic responsibilities 
that social media creates, and the potential but especially the danger their social groups face if they opt 
out of these responsibilities. Students will also experience activities that reflect one of the most 
important aspects of being an active and productive citizen in the information age, online problem-
solving, exploring where it has and has not worked to this point before attempting to design their own 
nascent problem-solving community in the final project. 
 
 
GE Goal 3. Successful students will explore and analyze a range of perspectives on local, national or 
global citizenship and apply the knowledge, skills and dispositions that constitute citizenship.  
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GE learning outcome 3.1: Describe and analyze a range of perspectives on what constitutes citizenship 
and how it differs across political, cultural, national, global and/or historical communities. 
 
Students will study a broad spectrum of online communities, from the more democratic such as 
organized protest movements in the U.S. and beyond (e.g., George Floy protests, political protests in 
Brazil) to the mercantile (e.g., Gamestop, the way advertisers try to create online communities devoted 
to their products) to the nihilistic (e.g., the Fappening on Reddit, the Dark Web). Students will explore 
how social media can both bring out the best and the worst in us as members of a social group and 
affect larger societal structures.  By the end of the course students will have a sense of how social media 
makes usera more connected as global citizens (seeing the connections between political movements 
across the world) and more isolated in our day-to-day lives (feeling more polarized and distant from 
those sitting right next to us on a bus). That this type of paradox results in a struggle for identity where 
individuals attack their own community and find communion with those they have never seen and met 
and with whom they share little cultural background (as happened in Gamergate).   
 
GE learning outcome 3.2: Identify, reflect on and apply the knowledge, skills and dispositions required 
for intercultural competence as a global citizen.  
 
 
Intercultural competence is not so much a goal to reach as a way of life in our Web-based world. Or it 
might be more accurate to talk about a new type of electronic, cyber based cultural competence. There is 
however still many cultural boundaries on social media sites even though communication does not 
involve traditional cultural cues (what does the person look like, what do they sound like, what types of 
cultural capital do they display). Often times members of traditionally defined cultures (especially 
marginalized cultures) do not feel comfortable on mainstream sites based on content and tone of 
conversation.  Following the "What is social media?" topic students will learn how different cultures used 
social media as outlets, and how the ways these sites were managed often times led to face-to-face 
marginalization re-emerging online. For example MySpace was very  much a site for marginalized 
communities to have a voice, but it was squeezed out in many ways by the more exclusive, power-
centered Facebook. In the "From Content to Connectivity" topic they will see how a similar scenario 
played out more than a decade later as the emergent and newly powerful "Black Twitter" was 
circumvented by the transition from Twitter to X.  In the misinformation unit students will discuss how 
males gamers used social media sites such as 4Chan and 8Chan to try and re-establish hegemony over 
females looking for a place in the gaming industry leading to the months long "Gamergate."  These and 
other examples will help explore the idea that culture is a much more dynamic but also fragile aspect of 
the online world, one that we are just beginning to understand.  That to doxx someone or troll a group 
can and does have severe cultural consequences. 
 
 
By the end of the course will develop an appreciation for the ways social media can be used as a 
community building tool (for good and for ill) for inquiry based problem-solving  in the service of social 
change – where the voiceless are able to gain a voice in educating others about the pain and institutional 
obstacles in their lives (e.g., the George Floyd protests), but also by more malevolent forces using the 
same technologies to perpetuate destructive mythologies without societal checks and balances (e.g., 
Gamergate, Militia movements). What went right in the George Floyd protests and what went so wrong 
that militias began threatening FEMA workers?  And how we develop good digital citizens so events are 
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more likely to spur socially productive communities geared towards justice-oriented social change rather 
than dark, nihilistic networks that threaten others and even our own identities. 
 
 
 
 
 
GE Goal 4. Successful students will examine notions of justice amid difference and analyze and critique 
how these interact with historically and socially constructed ideas of citizenship and membership within 
society, both within the United States and around the world.  
 
 
GE learning outcome 4.1: Examine, critique and evaluate various expressions and implications of 
diversity, equity and inclusion, and explore a variety of lived experiences.  
 
 
Through exploration and discussion  critical moments in the development of active social media and 
social media type communities, both positive, such as the Whole Earth ‘Lectronic Link (Well), Black 
Twitter, the Arab Spring, and negative such as “The Fappening,” Gamergate, human trafficking on the 
dark web, and white supremacy on X, students will have opportunities to examine and critique the ways 
that social media has been and might be used for specific purposes (justice oriented or with nihilistic 
implications).  The students will be able to track how the same technologies have been used for both a 
new type of inclusion (the George Floyd protests, the use of Twitter and specific subreddits) and exclusion 
of historically marginalized groups. They will be able to understand the interaction between individual 
users and their abilities to create welcoming and safe environments difficult in face-to-face interactions) 
as well as toxic systems where individuals and groups are bullied (trolled) and even frightened for their 
own well-being.  Students will be able to witness how interaction between user populations and platform 
constraints become determinative of online behavior, and how fragile many safeguards can be. This 
includes incursions by individuals looking to take over and control the online community for their own 
purposes, especially when there is limited moderation and individuals feel free to use language and 
online activities that make other users feel unsafe.  Students will learn that issues of diversity, equity and 
inclusion are more transparent and straight forward in burgeoning online communities and the 
responsibility of the users in real time (e.g., the way gaming subreddits were able to chase away more 
toxic elements in gamergate, but they were able to find a home in 8chan. This allow students to self-
reflect on their own responsibilities in emergent online social media communities (how do you respond to 
an abusive post to a vulnerable member?  Do you just leave or do you attempt to ban other users 
together to ration the offending party?  Is it then okay for that offending party to say that they are the 
ones who are being “cancelled”? 
 
 
 
 
 
GE learning outcome 4.2: Analyze and critique the intersection of concepts of justice, difference, 
citizenship, and how these interact with cultural traditions, structures of power and/or advocacy for 
social change.  
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It is response to this learning objective that Online Community through social media is perhaps most 
powerful from a citizenship perspective.  The course outlines how social media communities have 
interacted with structures of power and can lead to advocacy for social change – if these communities 
are developed in a responsible manner.  In the units on misinformation and political advocacy especially 
the students will be presented with examples of how social media is capable of giving voice to the 
voiceless in ways that are usually restricted in traditional face-to-face society.  Black women in the case 
of Black Twitter’s campaign to find out what happened to Sandra Bland, it was able to shine a spotlight 
on the way young, marginalized women are abused by the justice system at multiple levels and find 
some level of justice that had not been possible before.  In the George Floyd protests organizers were 
able to push the inequities of the justice system to the forefront before it was eventually swallowed up by 
more traditional sources. In the Brazilian protests groups were able create spaces to discuss material and 
emotional inequities in the streets of Rio de Janeiro.  This type of successful social advocacy is contrasted 
with the ways that social media communities can enable increased marginalization and dangers for 
other members of online and f2f communities. Students will be able explore how different types of 
communities evolve.    
 
 
By the end of this course, students will have a better understanding of the social and emotional 
competencies that are at the core of being productive digital citizens in productive communities. They 
will have initial practical experience in what it means to build a democratic online community based on 
mutual respect in virtual settings. They will have (at least the beginning of) a grasp of social media can 
act as a vehicle in both formal and informal citizenship education that both opens users up to new, 
alternative information sources, creates vibrant, highly adaptable social environments that speak to the 
problems of the many while recognizing the issues faced by populations with whom they have little 
commonality beyond a shared humanity, knowing this is a choice. That users have great agency in 
establishing identity.  It has always been that way.  By the end of the course, students will see ties 
between education and social media including the importance of creating new models of education for 
the information age 
 
 
Students will engage in a series of assignments related to readings, class lessons, and discussion 
 
 
 

Course Requirements/Evaluation 
Grades 
Assignment / Category Points / % 
Week I 
 
Answer questions about cyberspace and 
possible relation to well-functioning 
problem-solving spaces 
 
This activity allows students to understand 
the relationship of cybernetics (the concept 
underlying cyberspace) and democratic 

6 pts 
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decision-making.  It offers a chance to 
recognize the role of reciprocal relationships 
and the ways change moves more quickly in 
electronic spaces. Cyberspace is one of the 
foundational components in our 
reorganization of citizenship and identity in 
the information age. 
 
Week II 
 
Post on what decision making in your life 
looks like with and without your phone 
 
This activity focuses on the way the 
constant flow of information changes the 
way we understand our role(s) in society, 
our visions of ourselves and our 
relationships with those around us.  It is 
hard to imagine that we once lived in a time 
where we did not receive information 
immediately and often from multiple 
sources, just as it was all but impossible for 
earlier generations to remember what life 
was like before they could cover large 
distances in short amounts of time and the 
ways that changed sense of community.  
What does this mean to the entire concept 
of citizenship that sometimes depends on 
expert filtering of information? How does it 
change our roles and responsibilities as 
citizens. 
 

4pts 
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Week III 
Post on online problem-solving.  Is it more 
democratic or less than face to face 
problem-solving 
 
One of the things we often fail to take into 
account is how face-to-face meeting vs. 
online communications changes our 
approach to problem-solving.  What does it 
mean when we can’t see important social 
cues, which often acts as what the social 
theorist Pierre Bourdieu referred to as 
“cultural capital.”  How does this change our 
perceptions of others’ identities and their 
relationships to us? 
 

6 pts 

 
 
Week IV 
 
Post about third places and what it means 
to establish community 
 
How important are third places to a well-
functioning community and what have we 
lost as they have slowly disappeared?  Do 
social media sites offer new opportunities 
for community or do they present 
challenges to traditional notions of 
community without providing answers? 
What does it mean when we can’t tie our 
identity firmly to a place. What are third 
places like when everybody does not “know 
your name.” 
 
 
 

4pts 

Week V 
 
Gallery of screenshots that illustrate 
potential online learning communities (good 
or bad) 
 

10 pts 
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Instagram and TikTok have changed the way 
we organize our world.  We use visuals to 
communicate now in ways that were 
impossible even a few years ago.  Screen 
shots are the new social essays. What would 
our vision of citizenship look like if the great 
democratic theorist Alexander de 
Tocqueville had TikTok?  Would we have 
better understood citizenship if we had 
eight minute videos of people working 
together?   How does this organize (or 
disorganize) the ways we think about 
community? 
 
 
Week VI 
 
Discussion posts about Cathedral and 
Bazaar. Three paragraphs at least. 
 
How does moving from a Cathedral model 
of information, where power lies with 
whoever in front of a (sometimes captive) 
audience to a bazaar of ideas where 
everybody is screaming for attention, 
change your identity and how you see your 
role as part of the community? Which is 
more likely to lead to higher levels of social 
justice, the experts or the crowds? Are we 
better off following experts for balancing 
competing ideas in trying to build a more 
just society? Or can we, as they say, find 
true “wisdom in crowds? 

 
 

10 pts 

Week VII 
 
Post examples of individuals trying to 
control the flow of information through 
their online interactions – canceling, 
ratioing, brigading 
 
These new online “discourse” techniques 
have become some of the most 

4 pts 
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controversial aspects of social media.  Some, 
for instance, claim canceling is 
extraordinarily unfair while others say it is 
only what happened to the most 
marginalized for centuries.  It is a new form 
of online justice.  What do you think? 
 
Week VIII 
 
There is no assignment this week.  We will 
play the Internet game Moderation 
Mayhem instead 

 

Week IX 
 
Group Project/post  
Develop a meme, explain its logic in 
communicating an idea and why you think it 
will be effective 
 
The role of the meme has become one of 
the main avenues where identity is 
translated into the political in the 
information age. This has been something 
political campaigns are tapping into and it 
becoming an increasingly important part of 
our political and social landscape. This 
activity will help students gain a better 
understanding to how and why this is 
occurring (which will put them ahead of 
most politicians). 
 

8 pts 

Week X 
 
Post on how algorithms affect our feeds on 
social media and what we learn from in our 
everyday life. Is it safe for electronic 
algorithms to have an impact on what we 
learn, how we act, and what we believe? 
 
The idea of algorithms has become 
omnipresent in everyday lives. We have 
been dealing with algorithms and the way 
they impact our daily decision-making for 
our whole lives. They are really just rules 

8 pts 
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systems where you put in A information it 
will retrieve B information (remember 
cyberspace from the first unit). Social media 
has pushed algorithms to the forefront, and 
they can have great impact on how we 
interpret the world around us, and in some 
cases use aspects of our identity to 
manipulate us. Understanding they are 
always there, even in the background, and 
how they are used is important to being an 
active, critical citizen.  
 
Week XI 
 
Post on the evolution of nihilistic communities. 
What choices do members make to create or 
prevent destructive communities? How much 
responsibility /power does the individual user 
have? 
 
The abilities of nihilistic communities to gain a 
foothold in society is currently one of the 
greatest challenges social media presents to 
society.  Many social media communities are 
inherently authoritarian ( current strategies) or 
deal with them head-on. (e.g., Q’Anon 
communities) and force users to decide what 
type of citizens they want to be and the dangers 
that online authoritarian leaning communities 
present to our society at large. Do we ignore 
these communities (which seems one of the  
 
 
 

10 pts 

Weeks XII – XIII 
 
What does problem-solving using Internet 
applications, including social media look 
like.  Is it inquiry based?  Should we teach 
this type of inquiry learning in formal 
education? Develop a problem-solving 
scenario for a difficult problem you and the 
people around you are facing. 
 

8 pts 
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There is little doubt that much problem-
solving involving social issues will take place 
on the Internet, especially through social 
media.  We are not really sure how this is 
going to play out. Unfortunately, we do not 
teach much about online problem solving in 
our formal education systems.  This is 
necessarily going to change. It will be 
central to establishing a just society. While 
nihilistic communities present the greatest 
problems, the abilities to give marginalized 
communities suggest new opportunities, 
especially for different communities to 
understand each other from a grass-roots 
level. Individuals and communities are not 
only heard from people who share their 
socio-cultural backgrounds.  The issues 
surrounding the George Floyd protests was 
an early test case. This activity is a start in 
applying new technologies to social 
problems. Do we need more activities like 
this to set us on a new trajectory? 
 
 
 
 
Final Project 
 
Build what you think is a healthy online 
community that will be productive as a 
knowledge resource. How will you keep it 
developing in a positive direction? How will 
you avoid it getting infiltrated by 
bad/negative actors? How do you do this 
while maintaining an open, democratic 
community? 
 
Building healthy online communities, with 
strong moderation and awareness of 
misinformation and role of algorithms will 
be critical to developing a healthy society.  
How do you do this while maintaining an 
open, inclusive approach. This last activity 
can in many ways be understood as a 

20 pts 
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See below for assignment descriptions and due dates.  
 
 
Late Assignments 
Because graded assignments are tied to specific units, late assignments will not be accepted.  If 
difficulties arise we will discuss make-up assignments. 
 
Grading Scale 
93–100: A  
90–92.9: A- 

87–89.9: B+ 
83–86.9: B 
80–82.9: B- 

77–79.9: C+  
73–76.9: C 
70 –72.9: C- 

67 –69.9: D+  
60 –66.9: D 
Below 60: E 

 

Assignment Descriptions 
 
Week I Answer questions about cyberspace:  Please use what you have learned about 
cyberspace to define what you think social media is in your life by answering the following 
questions and posting them on Carmen: 
 
Think about social media platforms you use often.  
 
Q1: Why do you go to those platforms? Is it to find information or to make connections with 
others? 
Q2: What do you learn when you use social media? Are you comfortable with the information 
you find? Why or why not? Please do not use any resources for this. Instead, think carefully 
about what social media platforms that you use have in common and build your definition from 
there. 
Q3: How does learning in social media relate to cyberspace?  
 
Each answer should be at least three sentences. 
 
Week II:  Post About Activity Spend one day without your phone (you can still use your 
computer). How is your life physically, emotionally, and socially different? How does being 

gateway to digital citizenship. What does 
the idea of online identity mean and how 
does it mesh with IRL identity? How are 
social media platforms an opportunity to 
sharing and exploring a diversity of 
knowledge and experiences not available in 
IRL? How can we use these opportunities to 
create a more just society and how do we 
avoid the dangers of nihilism? 
 
 
 
TOTAL 100 Points 
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online change the way you interact with people? How does it change the way you make 
decisions? Try and think about what it means to engage in especially shared activities with your 
phone and without your phone? 
 
Post about your experience on Carmen in diary form. The post should be at least two paragraphs. 
Focus on decision making and how it is different with your phone. What is the difference 
between the resources and trust you when you have continuous access to (multiple) others 
through your phone and when you must rely on face-to-face interactions? Do you listen more or 
less offline as compared to online? Remember this is a one-to-many exercise.  Others of your 
working group and maybe your class will be reading your post. 
 
Week III  Group Activity and posting You will work in groups for this assignment. Your goal 
as a group is to solve this problem: There have been riots after the last two Ohio State – 
Michigan football games. The administrations of both schools have announced that the games 
will be cancelled and taken off each team’s schedule if this continues (this is based on true 
events). How would you use social media to build knowledge and cultivate resources to solve 
this problem. The focus should especially be on the idea of creating an Internet-based (social 
media) community that can discuss solutions and breaking down boundaries between the social 
media space and campus places. Would you set up rule/moderation systems for participants?  
How would you welcome new ideas while also being careful not to let discourse go off topic and 
spin out of control (e.g., become hostile?) If interested you can refer to,  
 
Glassman, M., & Burbidge, J. (2014). The dialectical relationship between place and space in 
education: How the internet is changing our perceptions of teaching and learning. Educational 
Theory, 64(1), 15-32. 
 
But it is not necessary. 
 
Post as a group on Carmen. There should be at least four bullet points describing online actions 
meant to address this problem.  There should also be at least one summary paragraph. 
 
One member of your group should post your bullet points and paragraph. 
 
Week IV Post about third places 
 
Characteristics of third places 

• On neutral ground 
• A levelling place (no formal criteria on membership and exclusion) 
• Conversation is the main activity 
• Accessibility and accommodation 
• The regulars 
• A low profile (not to impress - do not attract high volumes of strangers) 
• The mood is playful 
• A home away from home 
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Can you think of places like this on campus where you can establish or join informal 
communities where you feel comfortable and connect and or learn from others (sometimes we 
forget some of our best learning takes place in informal contexts)? Off campus? How is this 
different from communities in online spaces? Think about how you might explain or teach the 
difference/similarities between space and place. 
 
Post at least three places in your life that can be considered a third place where you think people 
can learn and make connection along with one sentence about why you think this and one 
sentence about how you would quickly establish workable relationships 
 
Considering these characteristics, are online communities third spaces really possible? What are 
some sites that you think function (or can function) as an online third space?   
 
Post at least a paragraph answering this question. 
 
Week V Develop a gallery of screen shots As a group, please develop a gallery of screenshots 
(from the Internet) demonstrating relevant interactions (e.g., exchanges between community 
participants – for example a posted assignment), community structure (e.g., technical constraints 
such as what media are allowed in posts – some communities are not set up  for longer posts 
such as TwitterX, some are not really welcoming to text in general like TikTok), or any other 
relevant information (e.g., explicitly stated community rules – such as posted rules in a 
subreddit). Which of these screenshots are representative of sites that foster responsible use of 
information and learning (for instance are sites that allow long posts or shorter micro-blogging 
posts better for productive, well-developed social interactions, especially those more likely to 
lead to democratic community building and/or responsible dissemination of information. Is it 
better to have explicit rules systems or allow the user population define the parameters of the 
community on their own?) 
 
 
In screenshots that contain specific usernames, please make sure those usernames are hidden 
(e.g., put a colored rectangle on top of the username in your image). 

 
• Any formatting style is fine, and any style of writing. It does not have to be academic. In 

fact, I encourage you to try writing informally (e.g., as if you were writing a blog or a 
social media post).  

 
Week VI Discussion posts about cathedral and Bazaar  
Discussion post, at least three paragraphs, one for every point below:  
 
 
Pertaining to the Cathedral vs. Bazaar model 
 

• What are some of the main examples of the cathedral model communication in your life?  
• Which is the better approach to short term learning needs?  Which is the better approach 

for lifelong learning? 
• Have you ever questioned this type of communication? If yes, how and what happened? 
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• What are some of the main examples of the bazaar model of communication in your life? 
• Which of the models do you prefer in learning activities, and why? 

 
Again, these will be public posts open to everybody in the class. 
 

 
Week VII Posting examples of community members trying to control the flow of 
information by controlling discourse Discuss examples of how users might control information 
through activities such as ratioing and cancelling in a post. How do these types of activities work 
against developing an open, democratic community? Does cancelling happen in face-to-face 
contexts  (a circle of friends stops responding to a member of the group, a teacher tells a student 
they are wrong and should not think that way)? Are these types of activities more likely to have 
greater impact in off-line or on-line settings? In a cathedral model or a bazaar model?  Do you 
think this type of cancel culture is always detrimental to learning and community or does it 
sometime play an important role in social relationships?  
 
At least two paragraphs.  You will have to option to make this post private (only instructor or TA 
will read). 
 
Week VIII  No Assignment 
 
 
Week IX  Group project/post about virality  
 
This is a group Project on ways the Internet and social media sites can be and often can be used 
to disseminate information and ideas, bypassing traditional gatekeepers.. One of the ways for 
instance the flow of information is controlled is through memes. What you need to ask yourself 
are memes generally pro-democratic in nature. Is the ability to spread ideas with a flick of a 
finger, in a bottom-up manner productive?  For instance, the Hong Kong protests were in ways 
fueled and sustained by memes (for instance portraying the official government at Thanos, using 
pop culture to educate others about what the people of Hong Kong were feeling). See 
https://theworld.org/stories/2019-07-16/memes-hong-kong-protests 
 
 
However, there are other instances where memes are used to promote authoritarian mind sets 
(Pepe the Frog).  What is true of many meme is they merge educating about current events where 
many people may have trouble understanding issues they have limited knowledge of with 
popular culture. 
 
I would like you and your group to try and develop a meme that uses popular culture in some 
way to educate about a specific issue (e.g., the danger of electric scooters, the growing use of AI 
in the classroom). Explain your logic behind the creation of the meme and why you think it 
would work as an educational device. What are the possibilities of the meme going viral? The 
chances that the meaning of the meme will change over time.  Who you see as most effected by 
the meme. 
 

https://theworld.org/stories/2019-07-16/memes-hong-kong-protests
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The post should be at least three paragraphs.  This post will be shared with the whole group. 
 
Week X Post on application feeds  
 

• Look at the feed of one of your social applications: e.g., Facebook, Instagram, TikTok 
• What kind of posts are you seeing – good, bad, in between? Do you learn anything 

important from those posts? Will those posts impact your current or future behavior in 
any way? Do those posts make you feel a fear of missing out:  FOMO if you don’t take 
them seriously? 

• What are the possibilities and dangers on relying on abstract algorithms for much of our 
information about the world? 

• How important is it to teach the intricacies of algorithms in formal educational setting so 
students are prepared. How would you do this?  

 
The post should be at least two paragraphs. You have the option of restricting the content only to 
the instructor or TA. 
 
Week XI Group post on nihilistic communities  
In your groups explore the ways Gamergate and the Fappening extended out into the 4chan 
application in one direction and Twitter in the other direction. Is there any way to control these 
types of nihilistic communities, to keep them from spreading. 
 
Post a short group essay, at least four paragraphs, on your group findings and discussion. 
 
Weeks XII - XIII Group post on social media problem-solving  
 
If there is something you wanted to change on campus (OSU) or in your local community, how 
would you go about it? Would you use social media platforms as a tool? Develop a plan of action 
for an initiative that you care about incorporating online tools into your plans. 
 
What type of applications would you use? 
 
Blogging? 
Establishing an online community? 
Microblogging? 
Video based applications? 
 
Why? 
 
Post your reflections, at least one sentence for each of these online tools, why you would or 
would not choose it to solve your problem.  
 
 
Final Project  
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In your groups build an online community with your group dedicated to developing shared 
knowledge sources, based on a current problem (can be local, national or global but must be real 
– e.g., OSU housing, health care, climate change). In designing your community you will need to 

1) Decide on moderation and participation rules. 
2) Establish safeguards that make sure the community does not spin out of control – e.g,. 

what type of constraints will you impose on users? How can new members join? Do they 
have to be invited? How? Talk about the trade-offs.  

3) Decide on what platform(s) you will use for the community and the 
advantages/affordances the platforms offer. 
Will the platform limit text? 
Will it allow video?  
How will you deal with community moderation and how do you balance this with open 
exchange of ideas, and which is better for a learning and/or knowledge building 
community? Would you choose to put it on the dark web? 

 
Please use many of the ideas we have discussed this semester 
 
Tradeoffs between having a healthy community and an open community. E.g., bots = constant 
moderation, but they are not precise and can take out valuable information.  
 
 
You will present your plan for an online community to the whole class during this last session. 

Course Materials 
 
Suler, J. (2015).  Why I still like cyberspace.  Academic Perspectives from Cambridge University Press. 
 
Appel, G., Grewal, L., Hadi, R., & Stephen, A. T. (2020). The future of social media in marketing. Journal 
of the Academy of Marketing Science, 48(1), 79–95. https://doi.org/10.1007/S11747-019-00695-
1/TABLES/2 
 
Bayer, J. B., Triệu, P., & Ellison, N. B. (2020). Social media elements, ecologies, and effects. Annual 
Review of Psychology, 71, 471-497. 
 
Carr, C. T., & Hayes, R. A. (2015). Atlantic Journal of Communication Social Media: Defining, Developing, 
and Divining. Atlantic Journal of Communication, 23(1), 46–65. 
https://doi.org/10.1080/15456870.2015.972282 
 
McLuhan, M. (2012). The medium is the message. Media and cultural studies: keyworks, 100-07. 
 
 
Rheingold, H. (2000). The virtual community, revised edition: Homesteading on the electronic frontier. 
MIT press. Chapters 1 & 2 
 
Raymond, E. (1999). The cathedral and the bazaar. Knowledge, Technology & Policy, 12(3), 23-49. 
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Glassman, M., & Kuznetcova, I. (2022). The GameStop saga: Reddit communities and the emerging 
conflict between new and old media. First Monday. 
 
Hurtado, S., Ray, P., & Marculescu, R. (2019, April). Bot detection in reddit political discussion. In 
Proceedings of the fourth international workshop on social sensing (pp. 30-35). 
 
Massanari, A. (2017). # Gamergate and The Fappening: How Reddit’s algorithm, governance, and culture 
support toxic technocultures. New media & society, 19(3), 329-346. 
 
Myers West, Sarah. "Censored, suspended, shadowbanned: User interpretations of content moderation 
on social media platforms." New Media & Society 20.11 (2018): 4366-4383 
 
Shaw, A. (2023). Social media, extremism, and radicalization. Science Advances, 9(35), eadk2031.  
 

Highfield, T., & Leaver, T. (2016). Instagrammatics and digital methods: Studying visual social media, 
from selfies and GIFs to memes and emoji. Communication research and practice, 2(1), 47-62. 
Gehl, Robert W. "Power/freedom on the dark web: A digital ethnography of the Dark Web Social 
Network." new media & society 18.7 (2016): 1219-1235. 
 
Nissenbaum, A., & Shifman, L. (2017). Internet memes as contested cultural capital: The case of 
4chan’s/b/board. New media & society, 19(4), 483-501. 
 
Zannettou, S., Caulfield, T., De Cristofaro, E., Kourtelris, N., Leontiadis, I., Sirivianos, M., ... & Blackburn, J. 
(2017, November). The web centipede: understanding how web communities influence each other 
through the lens of mainstream and alternative news sources. In Proceedings of the 2017 internet 
measurement conference (pp. 405-417). 
 
Kavallieros, D., Myttas, D., Kermitsis, E., Lissaris, E., Giataganas, G., & Darra, E. (2021). Understanding the  
dark web. Dark web investigation, 3-26.  
 
Hsiao, Y. (2018). Understanding digital natives in contentious politics: Explaining the effect of social 
media on protest participation through psychological incentives. New media & society, 20(9), 3457-
3478. 
 
Jost, J. T., Barberá, P., Bonneau, R., Langer, M., Metzger, M., Nagler, J., ... & Tucker, J. A. (2018). How 
social media facilitates political protest: Information, motivation, and social networks. Political 
psychology, 39, 85-118. 
 
Karlsson, M., & Åström, J. (2016). The political blog space: A new arena for political representation?. 
New Media & Society, 18(3), 465-483. 
 
Klassen, S., Kingsley, S., McCall, K., Weinberg, J., & Fiesler, C. (2021). More than a modern day Green 
book: Exploring the online community of Black Twitter. Proceedings of the ACM on Human-Computer 
Interaction, 5(CSCW2), 1-29. 
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Mavrodieva, A. V., Rachman, O. K., Harahap, V. B., & Shaw, R. (2019). Role of social media as a soft 
power tool in raising public awareness and engagement in addressing climate change. Climate, 7(10), 
122. 
 
Holston, J. (2014). " Come to the Street!": Urban Protest, Brazil 2013. Anthropological Quarterly, 87(3), 
887-900. 
 
Glassman, M. (2023). Re-claiming Convivial Participation as a Tool for Education:# Defund the Police and 
the 2020 Protests and Their Role (s) in Human Progress. Human Arenas, 1-17. 
 
 
Supplemental / Optional 
 
McLuhan, M. (1994). Understanding media: The extensions of man. MIT press. 
 
 
 
 

Course Policies 
Communication Guidelines 
As a member of a community of learners, it is your responsibility to exhibit professional behavior and 
decorum in all modes of communication. The following communication and discussion guidelines help 
improve the readability of your messages, keeps conversations focused, increases trust, and creates a 
more positive experience for all participants.  
 
  
The following are my expectations for how we should communicate as a class. Above all, please 
remember to be respectful and thoughtful.  
  

• Tone and civility: Let's maintain a supportive learning community where everyone feels safe and 
where people can disagree amicably. Be professional and do not use language that is considered 
foul or abusive. Be careful when using sarcasm or humor, a remark meant to be humorous could 
come across as offensive or hurtful especially in written form.  

  
• Respectful dialogue: Respond to peers honestly but thoughtfully, respectfully, and 

constructively. Address the ideas, not the person, when responding to others. Honor people’s 
rights to their opinions; respect the right for people to disagree.  

   
  

• Writing style: While there is no need to participate in class discussions as if you were writing a 
research paper, you should remember to write using good grammar, spelling, and punctuation. A 
more conversational tone is fine for non-academic topics. Avoid writing in all caps as it can 
convey shouting and anger. Avoid font styles, colors like yellow and green, and sizes that are 
difficult to read for accessibility reasons.   

  
• Citing your sources: When we have written academic discussions, please cite your sources to 

back up what you say. When citing course materials, like the textbook or other readings, list at 
least the title and page numbers. For online sources, include a link. Do not distribute copyrighted 
materials, such as articles and images. Share links to those materials instead to avoid 
unintentionally violating copyright.  
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• Backing up your work: Consider composing your academic posts in a word processor, where 
you can save your work, and then copying into our online discussion.  

  
The university’s official mode of communication is via university email. Students should use their 
buckeyemail when emailing their professor, and faculty will use their OSU email when emailing students.  
  

[adjust the following guidelines to your personal preferences]  
  
Response Times: I am providing the following list to give you an idea of my intended availability 
throughout the course. Remember that you can call 614-688-HELP or use 8help@osu.edu at any time if 
you have a technical problem. 

• Grading and feedback: For large weekly assignments, you can generally expect feedback 
within 7 days.  

• E-mail: I will reply to e-mails within 24 hours on school days.  
• Discussion board: I will check and reply to messages in the discussion boards every 24 hours 

on school days. 
 

Course Assignments and Academic Integrity 
 
In addition to Ohio State’s academic integrity policy, listed below, please review our course-specific 
policies: 
 

Technology 
For help with your password, university e-mail, Carmen, or any other technology issues, questions, or 
requests, contact the OSU IT Service Desk. Standard support hours are available at 
https://ocio.osu.edu/help/hours, and support for urgent issues is available 24x7. 

• Self-Service and Chat support: http://ocio.osu.edu/selfservice 
• Phone: 614-688-HELP (4357) 
• Email: 8help@osu.edu 
• TYY: 614-688-8743 

 
Baseline technical skills necessary for online/hybrid courses:  

• Basic computer and web-browsing skills 
• Navigating Carmen (Canvas) 
• Navigating the Web 
• Multi-media sharing (e.g., screen shots) 

 
Technology necessary for this course: 

• Creating slide presentations 
 
 
Student Resources 
Technology: 
EHE Tech Help OSU Tech Support 

  
Academics: 
EHE Homepage EHE Advising 
OSU Advising OSU Library 
Dennis Learning Center EHE Office of Research  
OSU Office of Research    

  
Student Life: 
OSU Student Health Services EHE Undergraduate Student Services 

mailto:8help@osu.edu
https://ocio.osu.edu/help/hours
http://ocio.osu.edu/selfservice
mailto:8help@osu.edu
https://ehe.osu.edu/current-students/tech-help
https://ocio.osu.edu/help
https://ehe.osu.edu/
https://ehe.osu.edu/ugss/advising-basics
https://advising.osu.edu/
https://library.osu.edu/locations/thompson
https://dennislearningcenter.osu.edu/
https://ehe.osu.edu/research
http://research.osu.edu/
https://shs.osu.edu/
https://ehe.osu.edu/ugss
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OSU Student Life OSU Student Advocacy Center 
OSU Student Financial Aid EHE Career Services 
OSU Career Counseling and Support Services OSU Office of Diversity and Inclusion 
EHE Office of Diversity, Inclusion, and Community 
Engagement 

 

 

Course Schedule 
WEEK/ 
UNIT DATE(S) TOPIC(S) LEARNING 

OBJECTIVE(S) 
READING(S) & 
ACTIVITIES 

ASSIGNMENTS 
& 
ASSESSMENTS 

1 Week I 
The Concept of 
Cyber-space 
 

GE LO # 1 
Engage in 
critical and 
logical thinking 
about the topic 
or idea 

Suler, J. (2015).  
Why I still like 
cyberspace.   
 

Answer 
questions 
about 
cyberspace 
and possible 
relation to 
educational 
spaces 6pts 
 

2 Week II 
What is social 
media? 

GE LO#2 
Engage in an 
advanced, in-
depth, scholarly 
exploration of 
the topic or 
idea Students 
will better be 
able to define 
what social 
media is and 
what it is not, 
based on user 
activity and 
platform 
infrastructure. 
 

Appel, G., Grewal, 
L., Hadi, R., & 
Stephen, A. T. 
(2020). The future 
of social media in 
marketing.  
 
Bayer, J. B., Triệu, 
P., & Ellison, N. B. 
(2020). Social media 
elements, ecologies, 
and effects. 
 
Carr, C. T., & Hayes, 
R. A. (2015). Social 
Media: Defining, 
Developing, and 
Divining.  
 
 

Post on what 
decision 
making in your 
life looks like 
with and 
without your 
phone 
4pts 
 
 

3 Week III 

The medium is 
the message: Our 
evolving view of 
media 
 

GELO #2.1 
Demonstrate a 
developing 
sense of self as 
a learner 
through 
reflection, self-

McLuhan, M. (2012). 
The medium is the 
message.  
 
Optional Reading 
McLuhan, M. (1994). 
Understanding media 

Post on online 
problem-
solving.  Is it 
more 
democratic or 
less than face 

https://studentlife.osu.edu/
http://advocacy.osu.edu/
https://sfa.osu.edu/
https://ehe.osu.edu/career-services
https://ccss.osu.edu/
https://odi.osu.edu/
https://ehe.osu.edu/diversity
https://ehe.osu.edu/diversity
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assessment and 
creative work, 
building on 
prior 
experiences to 
respond to new 
and challenging 
contexts. 
 
Students will 
better be able 
to define what 
social media is 
and what it is 
not, based on 
user activity 
and platform 
infrastructure. 
 

 
 

to face 
problem-
solving 
6 pyd. 
 

4 Week IV 

Online 
community – 
how do we 
define it? 
 
Democratic or 
Authoritarian? 
 

GELO# 2.1 
Identify, 
describe and 
synthesize 
approaches or 
experiences as 
they apply to 
citizenship for 
a just and 
diverse world 
Students will 
be able to 
recognize the 
different types 
of information 
and activity on 
the Internet, 
including  
dangers and 
what is 
possible.   

Rheingold, H. 
(2000). The virtual 
community, revised 
edition: 
Homesteading on 
the electronic 
frontier. Chapter 1 

Post about 
third places 
and what it 
means to 
establish 
community 
4pts 
 

5 Week V 
Cyberspace as a 
new kind of place 
 

GELO# 3.2 
: Identify, 
reflect on and 
apply the 
knowledge, 
skills and 
dispositions 

Rheingold, H. 
(2000). The virtual 
community, revised 
edition: 
Homesteading on 
the electronic 
frontier. Chapter 2 

Week V 
 
Gallery of 
screenshots 
that illustrate 
potential 
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required for 
intercultural 
competence as 
a global citizen.  
Students will be 
able to 
recognize the 
different types 
of information 
and activity on 
the Internet, 
including the 
dangers and 
possibilities.   

 online learning 
communities 
(good or bad) 
 10pts. 
 
 

 
 

6 Week VI 

The Cathedral 
and the Bazaar 
Model 
 

GELO #3.1 
 
Describe and 
analyze a range 
of perspectives 
on what 
constitutes 
citizenship and 
how it differs 
across political, 
cultural, 
national, global 
and/or 
historical 
communities. 
Students will be 
able to recognize 
the social and 
political 
implications of 
social media, 
including 
organizing 
protest and 
offering voice for 
traditionally 
marginalized 
population.  
 

Raymond, E. (1999). 
The cathedral and the 
bazaar.  
 
Glassman, M., & 
Kuznetcova, I. (2022). 
The GameStop saga: 
Reddit communities 
and the emerging 
conflict between new 
and old media.  
 

Post about 
Cathedral and 
Bazaar model. 
Which context 
do you think is 
better for 
learning and 
sharing 
information? 
10 pts 
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7 Week VII 

Controlling the 
flow of 
information. 

Misinformation, 
echo chambers, 
incel 
communities 
and cancel 
culture. 
Brigading and 
ratioing. 
 
 

GELO #3.1 
 
Identify, reflect 
on and apply 
the knowledge, 
skills and 
dispositions 
required for 
intercultural 
competence as 
a global citizen.  
Students will be 
able to 
recognize the 
different types 
of information 
and activity on 
the Internet, 
including the 
dangers and 
possibilities.  
This includes 
positive online 
communities, 
the emergence 
and 
development of 
misinformation, 
the dangers of 
echo chambers 
and nihilistic 
communities, 
the power of 
memes and 
why some ideas 
become viral, 
the role of the 
dark web and 
the dangers it 
creates for 
viable social 
systems 
 
 
 

Hurtado, S., Ray, P., 
& Marculescu, R. 
(2019, April). Bot 
detection in reddit 
political discussion.  
 
Massanari, A. 
(2017). # Gamergate 
and The Fappening: 
How Reddit’s 
algorithm, 
governance, and 
culture support 
toxic 
technocultures.  
 
 

Post examples 
of individuals 
trying to 
control the 
flow of 
information 
through their 
online 
interactions – 
canceling, 
ratioing, 
brigading 

8 Week 
VIII 

Developing 
productive, 

GELO #3.2 
 

Myers West, Sarah. 
"Censored, 

There is no 
assignment 
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democratic 
online 
communities 
and social 
media 
moderation and 
censorship 
 

See Above suspended, 
shadowbanned: User 
interpretations of 
content moderation 
on social media 
platforms."  
 
Shaw, A. (2023). 
Social media, 
extremism, and 
radicalization.  
 

this week.  We 
will play the 
Internet game 
Moderation 
Mayhem 
instead 

9 Week IX 
Memes & 
virality 
 

GELO # 3.2 
 
See Above 

Highfield, T., & 
Leaver, T. (2016). 
Instagrammatics 
and digital methods: 
Studying visual 
social media, from 
selfies and GIFs to 
memes and emoji.  
 

Group 
Project/post  
Develop a 
meme, explain 
its logic in 
communicating 
an idea and why 
you think it will 
be effective 
 8pts 

10 Week X 

From content to 
community to 
content to a 
combination of 
content and 
community 
 

GELO # 4.1 
 
Examine, 
critique and 
evaluate 
various 
expressions and 
implications of 
diversity, equity 
and inclusion, 
and explore a 
variety of lived 
experiences.  
Students will 
have an 
understanding 
of the history of 
online 
communities, 
and the ways 
they have 
evolved, and 
possible 
trajectories for 

There are no specific 
readings as we will be 
exploring 
platforms/sites in read 
time 

Post on how 
algorithms 
affect our 
feeds on social 
media and 
what we learn 
from in our 
everyday life. 
Is it safe for 
electronic 
algorithms to 
have an impact 
on what we 
learn? 
 8pts. 
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future 
development. 
 

11 Week XI 

Social media 
“terrorism”: 
when online 
communities 
are infiltrated 
by individuals 
with specific 
information 
community 
agendas. What 
exactly is the 
dark web? Is 
the dark web 
good or bad? 
 

GELO #4.1 
 
Examine, 
critique and 
evaluate 
various 
expressions and 
implications of 
diversity, equity 
and inclusion, 
and explore a 
variety of lived 
experiences.  
Students will be 
able to 
recognize the 
social and 
political 
implications of 
social media, 
including 
organizing 
protest and 
offering voice 
for traditionally 
marginalized 
population 

Gehl, Robert W. 
"Power/freedom on 
the dark web: A digital 
ethnography of the 
Dark Web Social 
Network." 
 
Nissenbaum, A., & 
Shifman, L. (2017). 
Internet memes as 
contested cultural 
capital: The case of 
4chan’s/b/board.  
 
Zannettou, S., 
Caulfield, T., De 
Cristofaro, E., 
Kourtelris, N., 
Leontiadis, I., 
Sirivianos, M., ... & 
Blackburn, J. (2017, 
November). The web 
centipede: 
understanding how 
web communities 
influence each other 
through the lens of 
mainstream and 
alternative news 
sources.  
 
Kavallieros, D., 
Myttas, D., Kermitsis, 
E., Lissaris, E., 
Giataganas, G., & 
Darra, E. (2021). 
Understanding the  
dark web.  
 
 

Post on the 
evolution of 
nihilistic 
communities. 
What choices do 
members make 
to create or 
prevent 
destructive 
communities? 
How much 
responsibility 
/power does the 
individual user 
have? 
 
10 pts 
 

12 Week XII 
Political 
movements on 
social media 
 

GELO# 4.2 
 
 Analyze and 
critique the 
intersection of 

Hsiao, Y. (2018). 
Understanding 
digital natives in 
contentious politics: 
Explaining the effect 

Assignment in 
Week XIII 
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concepts of 
justice, 
difference, 
citizenship, and 
how these 
interact with 
cultural 
traditions, 
structures of 
power and/or 
advocacy for 
social change. 
Students will 
gain and 
understanding 
of how social 
media is used 
to give voice to 
the 
marginalized 
and voiceless 
and the types 
of pushback 
that occur from 
traditional 
power 
structures. 
 

of social media on 
protest participation 
through 
psychological 
incentives. 
 
Jost, J. T., Barberá, 
P., Bonneau, R., 
Langer, M., 
Metzger, M., 
Nagler, J., ... & 
Tucker, J. A. (2018). 
How social media 
facilitates political 
protest: Information, 
motivation, and 
social networks. 
 
Karlsson, M., & 
Åström, J. (2016). 
The political blog 
space: A new arena 
for political 
representation?.  
 
Klassen, S., 
Kingsley, S., 
McCall, K., 
Weinberg, J., & 
Fiesler, C. (2021). 
More than a modern 
day Green book: 
Exploring the online 
community of Black 
Twitter.. 
 
Mavrodieva, A. V., 
Rachman, O. K., 
Harahap, V. B., & 
Shaw, R. (2019). 
Role of social media 
as a soft power tool 
in raising public 
awareness and 
engagement in 
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addressing climate 
change. 
 
Holston, J. (2014). " 
Come to the 
Street!": Urban 
Protest, Brazil 2013. 
 
Glassman, M. 
(2023). Re-claiming 
Convivial 
Participation as a 
Tool for Education:# 
Defund the Police 
and the 2020 
Protests and Their 
Role (s) in Human 
Progress. 
 
 

13 Week III 

Online social 
movements as 
inquiry based 
problem-
solving 
 

GELO 4.2 
 
Same as above 

Same as above 

Group 
project/post 
 
What does 
problem-
solving using 
Internet 
applications, 
including social 
media look 
like.  Is it 
inquiry based?  
Should we 
teach this type 
of inquiry 
learning in 
formal 
education? 
Develop a 
problem-
solving 
scenario for a 
difficult 
problem you 
and the people 
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around you are 
facing. 
 
6 pts 
 

14 Week 
VIX 

What does it 
mean to have a 
healthy online 
community? 

A synthesis of 
GELO pursued 
in this class 
 
By the end of 
this course, 
students will be 
able to:  Talk 
intelligently 
about social 
media and its 
potential 
meanings in 
their everyday 
lives.  They will 
understand 
what 
responsible use 
of social media, 
including 
getting 
information 
and being part 
of dynamic 
communities. 
 
 

Mundt, M., Ross, K., 
& Burnett, C. M. 
(2018). Scaling 
social movements 
through social 
media: The case of 
Black Lives Matter. 
 
Glassman, M. 
(2013). Open source 
theory. 01.  
 
 

Final Project 
(Group) 
 
Build what you 
think is a 
healthy online 
community 
that will be 
productive as a 
knowledge 
resource. How 
will you keep it 
developing in a 
positive 
direction? How 
will you avoid 
it getting 
infiltrated by 
bad/negative 
actors? How 
do you do this 
while 
maintaining an 
open, 
democratic 
community? 
 

The schedule above is subject to change based on course and participant needs. Any changes 
in schedule will be posted in Carmen (or in class). 
 

Institutional Policies 
Academic Integrity 
Academic integrity is essential to maintaining an environment that fosters excellence in teaching, 
research, and other educational and scholarly activities. Thus, The Ohio State University and the 
Committee on Academic Misconduct (COAM) expect that all students have read and understand the 
University’s Code of Student Conduct, and that all students will complete all academic and scholarly 
assignments with fairness and honesty. Students must recognize that failure to follow the rules and 
guidelines established in the University’s Code of Student Conduct and this syllabus may constitute 
“Academic Misconduct.” 
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The Ohio State University’s Code of Student Conduct (Section 3335-23-04) defines academic misconduct 
as: “Any activity that tends to compromise the academic integrity of the University, or subvert the 
educational process.” Examples of academic misconduct include (but are not limited to) plagiarism, 
collusion (unauthorized collaboration), copying the work of another student, and possession of 
unauthorized materials during an examination. Ignorance of the University’s Code of Student Conduct is 
never considered an “excuse” for academic misconduct, so I recommend that you review the Code of 
Student Conduct and, specifically, the sections dealing with academic misconduct. 
 
If I suspect that a student has committed academic misconduct in this course, I am obligated by 
University Rules to report my suspicions to the Committee on Academic Misconduct. If COAM 
determines that you have violated the University’s Code of Student Conduct (i.e., committed academic 
misconduct), the sanctions for the misconduct could include a failing grade in this course and suspension 
or dismissal from the University. 
 
If you have any questions about the above policy or what constitutes academic misconduct in this course, 
please contact me. Other sources of information on academic misconduct (integrity) to which you can 
refer include: 

• The Committee on Academic Misconduct web pages (COAM Home) 
• Ten Suggestions for Preserving Academic Integrity (Ten Suggestions) 
• Eight Cardinal Rules of Academic Integrity (www.northwestern.edu/uacc/8cards.htm) 

 
Artificial Intelligence and Academic Integrity 
All students have important obligations under the Code of Student Conduct to complete all academic and 
scholarly activities with fairness and honesty. Our professional students also have the responsibility to 
uphold the professional and ethical standards found in their respective academic honor codes. 
Specifically, students are not to use unauthorized assistance in the laboratory, on field work, in 
scholarship or on a course assignment unless such assistance has been authorized specifically by the 
course instructor. In addition, students are not to submit their work without acknowledging any word-for-
word use and/or paraphrasing of writing, ideas or other work that is not your own. These requirements 
apply to all students undergraduate, graduate, and professional. 
To maintain a culture of integrity and respect, these generative AI tools should not be used in the 
completion of course assignments unless an instructor for a given course specifically authorizes their use. 
Some instructors may approve of using generative AI tools in the academic setting for specific goals. 
However, these tools should be used only with the explicit and clear permission of each individual 
instructor, and then only in the ways allowed by the instructor. 
 
 

Accessibility Accommodations 
The university strives to make all learning experiences as accessible as possible. If you anticipate or 
experience academic barriers based on your disability including mental health, chronic or temporary 
medical conditions, please let me know immediately so that we can privately discuss options. To establish 
reasonable accommodations, I may request that you register with Student Life Disability Services (SLDS). 
After registration, make arrangements with me as soon as possible to discuss your accommodations so 
that they may be implemented in a timely fashion. In light of the current pandemic, students seeking to 
request COVID-related accommodations may do so through the university’s request process, managed 
by Student Life Disability Services. SLDS contact information: slds@osu.edu; 614-292-3307; 
slds.osu.edu; 098 Baker Hall, 113 W. 12th Avenue. 
 
This course requires use of Carmen (Ohio State's learning management system) and other online 
communication and multimedia tools. If you need additional services to use these technologies, please 
request accommodations with your instructor. Carmen (Canvas) accessibility documentation. 
 

http://oaa.osu.edu/coam.html
http://oaa.osu.edu/coamtensuggestions.html
http://www.northwestern.edu/uacc/8cards.htm)
https://oaa.osu.edu/academic-integrity-and-misconduct
https://slds.osu.edu/
mailto:slds@osu.edu
https://slds.osu.edu/
https://community.canvaslms.com/docs/DOC-2061
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Accessibility of course technology 
This course may use approved EHE digital technologies such as Hypothesis, H5P, and ThingLink as a 
part of course requirements. If you encounter an issue with access to these tools, please contact your 
instructor at their OSU email address and EHE-Accessibility@osu.edu. Accommodation and assistance 
will be arranged for you to complete any work required with this tool free of penalty 
 

Grievances 
According to University Policies, if you have a problem with this class, you should seek to resolve the 
grievance concerning a grade or academic practice by speaking first with the instructor or professor. 
Then, if necessary, take your case to the department chairperson, college dean or associate dean, and to 
the provost, in that order. Specific procedures are outlined in Faculty Rule 3335-8-23. Grievances against 
graduate, research, and teaching assistants should be submitted first to the supervising instructor, then to 
the chairperson of the assistant's department. 
 

Off-Campus Field Experiences 
[If applicable, describe the nature of and provisions made for off-campus field experience in terms of the 
following: (1) Collaboration between OSU and school partners; (2) Evidence of attainment of field 
experience objectives] 
 

Copyright Disclaimer 
The materials used in connection with this course may be subject to copyright protection and are only for 
the use of students officially enrolled in the course for the educational purposes associated with the 
course. Copyright law must be considered before copying, retaining, or disseminating materials outside of 
the course. 

• Course Audio and Video Recording: Video or audio recording of classes without the explicit 
written permission of the instructor/professor is a violation of the Code of Student Conduct or 
Students who wish to record their classes must first obtain written permission of the 
instructor/professor. Otherwise, such recording constitutes a violation of the Code of Student 
Conduct. 

• Student Generated materials: Any materials generated by a student(s) is copyrighted. 
Permission must be obtained to use these materials other than the intended purpose inside the 
course. 

• Course materials: These materials are copyrighted and are owned by the author. Copyrights 
have been secured or they are considered fair use inside/for the course but this does not apply to 
uses outside of the course. 

 

Mental Health Statement 
As a student you may experience a range of issues that can cause barriers to learning, such as strained 
relationships, increased anxiety, alcohol/drug problems, feeling down, difficulty concentrating and/or lack 
of motivation. These mental health concerns or stressful events may lead to diminished academic 
performance or reduce a student's ability to participate in daily activities. The Ohio State University offers 
services to assist you with addressing these and other concerns you may be experiencing. 
If you or someone you know are suffering from any of the aforementioned conditions, you can learn more 
about the broad range of confidential mental health services available on campus via the Office of 
Student Life's Counseling and Consultation Service (CCS) by visiting ccs.osu.edu or calling 614-292-
5766. CCS is located on the 4th floor of the Younkin Success Center and 10th floor of Lincoln Tower. 
You can reach an on-call counselor when CCS is closed at 614-292-5766 and 24 hour emergency 
help is also available 24/7 by dialing 988 to reach the Suicide and Crisis Lifeline. 
 
 
[optional] Content Warning: Some content in this course may involve media that may elicit a traumatic 
response in some students due to descriptions of and/or scenes depicting acts of violence, acts of war, or 
sexual violence and its aftermath. If needed, please take care of yourself while watching/reading this 

mailto:EHE-Accessibility@osu.edu
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material (leaving classroom to take a water/bathroom break, debriefing with a friend, contacting a 
confidential Sexual Violence Advocate 614-267-7020, or Counseling and Consultation Services at 614-
292-5766 and contacting the instructor if needed). Expectations are that we all will be respectful of our 
classmates while consuming this media and that we will create a safe space for each other. Failure to 
show respect to each other may result in dismissal from the class. 
 

Diversity Statement 
The College of Education and Human Ecology affirms the importance and value of diversity in the student 
body. Our programs and curricula reflect our multicultural society and global economy and seek to 
provide opportunities for students to learn more about persons who are different, as discrimination on the 
basis of age, color, disability, gender identity or expression, national origin, race, religion, sex, sexual 
orientation, or veteran status, is prohibited. 
 
The College of Education and Human Ecology is committed to maintaining a community that recognizes 
and values the inherent worth and dignity of every person; fosters sensitivity, understanding, and mutual 
respect among its members; and encourages each individual to strive to reach his or her own potential. In 
pursuit of its goal of academic excellence, the College seeks to develop and nurture diversity, believing 
that it strengthens the organization, stimulates creativity, promotes the exchange of ideas, and enriches  
the University’s community on the basis of race, religion, color, sex, age, national origin or ancestry, 
marital status, parental status, gender identity, sexual orientation, ability status, health status, mental 
health status, or veteran status. 
 
Statement on Title IX: Title IX makes it clear that violence and harassment based on sex and gender are 
Civil Rights offenses subject to the same kinds of accountability and the same kinds of support applied to 
offenses against other protected categories (e.g., race). If you or someone you know has been sexually 
harassed or assaulted, you may find the appropriate resources at http://titleix.osu.edu or by contacting the 
Ohio State Title IX Coordinator at titleix@osu.edu. 
 
The Office of Diversity and Inclusion provides holistic support for qualifying student parents enrolled at 
Ohio State. To learn more, contact the “Child Care Access Means Parents in School” (CCAMPIS) 
Program at 614-247-7092/ lewis.40@osu or visit odi.osu.edu/ccampis 
 
Religious Accommodations 
It is Ohio State's policy to reasonably accommodate the sincerely held religious beliefs and practices of all 
students. The policy permits a student to be absent for up to three days each academic semester for 
reasons of faith or religious or spiritual belief. 
 
Students planning to use religious beliefs or practices accommodations for course requirements must 
inform the instructor in writing no later than 14 days after the course begins. The instructor is then 
responsible for scheduling an alternative time and date for the course requirement, which may be before 
or after the original time and date of the course requirement. These alternative accommodations will 
remain confidential. It is the student's responsibility to ensure that all course assignments are completed. 
 

Weather or other short-term closing 
Unless otherwise announced by the university, online or distance-learning classes will occur as 
scheduled. Please visit the Weather or Other Short-Term Closings websiteto learn more about preparing 
for potential closings and planning ahead for winter weather. 
 
 

 

http://titleix.osu.edu/
mailto:titleix@osu.edu
mailto:lewis.40@osu
https://hr.osu.edu/policies/weather-other-short-term-closings/


GE Theme course submission worksheet: Citizenship for a Just & 
Diverse World  

Overview  
 

Courses in the GE Themes aim to provide students with opportunities to explore big picture ideas and problems 
within the specific practice and expertise of a discipline or department. Although many Theme courses serve 
within disciplinary majors or minors, by requesting inclusion in the General Education, programs are 
committing to the incorporation of the goals of the focal theme and the success and participation of students 
from outside of their program.    
  
Each category of the GE has specific learning goals and Expected Learning Outcomes (ELOs) that connect to the 
big picture goals of the program. ELOs describe the knowledge or skills students should have by the end of the 
course. Courses in the GE Themes must meet the ELOs common for all GE Themes and those specific to the 
Theme, in addition to any ELOs the instructor has developed specific to that course. All courses in the GE must 
indicate that they are part of the GE and include the Goals and ELOs of their GE category on their syllabus.   
  
The prompts in this form elicit information about how this course meets the expectations of the GE Themes.  
The form will be reviewed by a group of content experts (the Theme Advisory) and by a group of curriculum 
experts (the Theme Panel), with the latter having responsibility for the ELOs and Goals common to all themes 
(those things that make a course appropriate for the GE Themes) and the former having responsibility for the 
ELOs and Goals specific to the topic of this Theme.   

Briefly describe how this course connects to or exemplifies the concept of this 
Theme (Citizenship)  

 

In a sentence or two, explain how this class “fits’ within the focal Theme.  This will help reviewers understand 
the intended frame of reference for the course-specific activities described below.   

  
(enter text here)  
  
 This course explores the ways knowledge sharing and knowledge building communities evolve through and on 
social media. Many individuals have little experience with these types of communities or the new form of 
online digital citizenship necessary for it to empower productive social phenomena. 
  



  
    
Connect this course to the Goals and ELOs shared by all Themes  

 

Below are the Goals and ELOs common to all Themes.  In the accompanying table, for each ELO, describe the 
activities (discussions, readings, lectures, assignments) that provide opportunities for students to achieve those 
outcomes. The answer should be concise and use language accessible to colleagues outside of the submitting 
department or discipline. The specifics of the activities matter—listing “readings” without a reference to the 
topic of those readings will not allow the reviewers to understand how the ELO will be met.  However, the 
panel evaluating the fit of the course to the Theme will review this form in conjunction with the syllabus, so if 
readings, lecture/discussion topics, or other specifics are provided on the syllabus, it is not necessary to 
reiterate them within this form. The ELOs are expected to vary in their “coverage” in terms of number of 
activities or emphasis within the course. Examples from successful courses are shared on the next page.  

Goal 1: Successful students will analyze an important topic or idea at a more advanced and in-depth level 
than the foundations. In this context, “advanced” refers to courses that are e.g., synthetic, rely on research 
or cutting-edge findings, or deeply engage with the subject matter, among other possibilities.  

Goal 2: Successful students will integrate approaches to the theme by making connections to out-
ofclassroom experiences with academic knowledge or across disciplines and/or to work they have done in 
previous classes and that they anticipate doing in future.  

  Course activities and assignments to meet these ELOs  
ELO 1.1 Engage in critical and 
logical thinking.   

 This course is unique in that it offers students experience with 
abductive logic (most critical and logical thinking in university courses 
is deductive and/or inductive).  Abductive logic will become 
increasingly important as we move deeper into the information age 
and individuals will have more responsibility to vet and gauge 
competing information and information sources. In the Online 
Community through Social Media course students will be tasked with 
comparing not only different platforms and different types of 
platforms, but different information universes (open information 
sources vs. TOR/Dark Web Sources). They will recognize the danger in 
easily accepting and adopting information from any source and the 
need to compare the legitimacy and viability of the information they 
find online for use in their everyday lives.(Assignments Weeks 5.6. 10) 

ELO 1.2 Engage in an advanced, 
in-depth, scholarly exploration of 
the topic or ideas within this 
theme.  

 Students will engage in careful exploration of social media 
phenomena and its role as a tool in our society.  But understanding 
the ways in which online community and social media emerged, 
initially separately and then merging together for both positive and 
nihilistic purposes they will develop a deeper understanding of what it 
means to be an active participant in an online community, including 
the possibilities but also the dangers of increasingly active use of 
social media.  Westheimer and Kahne (2004) in their seminal work on 
citizenship in the 21st century point to the ways society is going to 
have to re-evaluate and, in some ways, re-invent citizenship in online 
contexts. Students will be able to develop a better idea of what digital 



citizenship means to them and the world around them (All 
assignments in some way that address this ELO). 

ELO 2.1 Identify, describe, and 
synthesize approaches or 
experiences.   

 Students explore this topic through both academic articles, online 
group work and active engagement with social media 
platforms/applications.   
 
 
Readings for this course represent both classic and cutting-edge 
writings on online communities and social media.  For example, 
reading Howard Rheingold's book on the beginnings of virtual 
communities allows them to understand the predictions Rheingold 
made about the coming information age and grapple with why so 
many of the predictions of coming danger came to fruition. 
 
Group Work: Students will form and actively use their own small 
communities online (4-8 students) offering them first-hand 
experience of possibilities and limitations of using different online 
platforms and the importance of setting norms, both universal and 
local, in the interests of community development. 
 
Engagement with social media platforms/applications:  Students will 
explore social media platforms in the context of digital citizenship, 
offering a very different perspective/understanding of what their 
online activities mean, and how they can be used for different 
purposes. 

ELO 2.2 Demonstrate a 
developing sense of self as a 
learner through reflection, 
selfassessment, and creative 
work, building on prior 
experiences to respond to new 
and challenging contexts.   

 Students will be asked to use social media in relation to real world 
contexts where they need to figure out ways to turn their online 
communities into productive, problem-solving spaces (a core principle 
of digital citizenship).  In week 13 for instance their assignment is 
developing an approach using online social media to solve an OSU 
campus problem.  Their final project revolves around developing a 
workable, sustainable online community. These assignments are not 
only reflections of the class but can and should be extended out to 
their use of educational online tools such as discussion boards 
(recognizing that they only really work if there is a way to turn posts 
and comments into a sustainable community). 

  

Example responses for proposals within “Citizenship” (from Sociology 3200, Comm 2850, French 2803):   
ELO 1.1 Engage in critical 
and logical thinking.  

This course will build skills needed to engage in critical and logical thinking 
about immigration and immigration related policy through:   
Weekly reading response papers which require the students to synthesize 
and critically evaluate cutting-edge scholarship on immigration;   
Engagement in class-based discussion and debates on immigration-related 
topics using evidence-based logical reasoning to evaluate policy positions;  
Completion of an assignment which build skills in analyzing empirical data 
on immigration (Assignment #1)   



 

 Completion 3 assignments which build skills in connecting individual 
experiences with broader population-based patterns (Assignments #1, #2, 
#3)   
Completion of 3 quizzes in which students demonstrate comprehension of the 
course readings and materials.  
  

ELO 2.1 Identify, describe, 
and synthesize approaches or 
experiences.   
  

Students engage in advanced exploration of each module topic through a 
combination of lectures, readings, and discussions.  
  
Lecture  
Course materials come from a variety of sources to help students engage in 
the relationship between media and citizenship at an advanced level. Each 
of the 12 modules has 3-4 lectures that contain information from both peer-
reviewed and popular sources. Additionally, each module has at least one 
guest lecture from an expert in that topic to increase students’ access to 
people with expertise in a variety of areas.  
  
Reading  
The textbook for this course provides background information on each topic 
and corresponds to the lectures. Students also take some control over their 
own learning by choosing at least one peer-reviewed article and at least one 
newspaper article from outside the class materials to read and include in 
their weekly discussion posts.  
  
Discussions  
Students do weekly discussions and are given flexibility in their topic choices 
in order to allow them to take some control over their education. They are 
also asked to provide  
information from sources they’ve found outside the lecture materials. In this 
way, they are able to  
explore areas of particular interest to them and practice the skills they will 
need to gather information about current events, analyze this 
information, and communicate it with others.  
  
Activity Example: Civility impacts citizenship behaviors in many ways. 
Students are asked to choose a TED talk from a provided list (or choose 
another speech of their interest) and summarize and evaluate what it says 
about the relationship between civility and citizenship. Examples of Ted Talks 
on the list include Steven Petrow on the difference between being polite and 
being civil, Chimamanda Ngozi Adichie’s talk on how a single story can 
perpetuate stereotypes, and Claire Wardle’s talk on how diversity can 
enhance citizenship.  



ELO 2.2 Demonstrate a 
developing sense of self as a 
learner through reflection, 
self-assessment, and creative 
work, building on prior 
experiences to respond to 
new and challenging 
contexts.   
  

Students will conduct research on a specific event or site in Paris not already 
discussed in depth in class. Students will submit a 300-word abstract of their 
topic and a bibliography of at least five reputable academic and 
mainstream sources. At the end of the semester they will submit a 5-page 
research paper and present their findings in a 10-minute oral and visual 
presentation in a small-group setting in Zoom.   
  
Some examples of events and sites:  
The Paris Commune, an 1871 socialist uprising violently squelched by 
conservative forces   

 Jazz-Age Montmartre, where a small community of African-Americans– 
including actress and singer Josephine Baker, who was just inducted into the 
French Pantheon–settled and worked after World War I.    
The Vélodrome d’hiver Roundup, 16-17 July 1942, when 13,000 Jews were 
rounded up by Paris police before being sent to concentration camps  The 
Marais, a vibrant Paris neighborhood inhabited over the centuries by 
aristocrats, then Jews, then the LGBTQ+ community, among other groups.  

Goals and ELOs unique to Citizenship for a Just & Diverse World  
 

Below are the Goals and ELOs specific to this Theme.  As above, in the accompanying Table, for each ELO, 
describe the activities (discussions, readings, lectures, assignments) that provide opportunities for students to 
achieve those outcomes. The answer should be concise and use language accessible to colleagues outside of 
the submitting department or discipline. The ELOs are expected to vary in their “coverage” in terms of number 
of activities or emphasis within the course. Examples from successful courses are shared on the next page.  

GOAL 3: Successful students will explore and analyze a range of perspectives on local, national, or global 
citizenship, and apply the knowledge, skills, and dispositions that constitute citizenship.  
  
GOAL 4: Successful students will examine notions of justice amidst difference and analyze and critique 
how these interact with historically and socially constructed ideas of citizenship and membership within 
societies, both within the US and/or around the world.  

  Course activities and assignments to meet these ELOs  

ELO 3.1     Describe and analyze a range of 
perspectives on what constitutes citizenship 
and how it differs across political, cultural, 
national, global, and/or historical 
communities.  

 Digital citizenship will be an increasingly important topic 
and skill set as the Internet applications, especially social 
media platforms, become more pervasive in everyday lives. 
The abilities to understand the how and how, and the 
diversity, of social media will be critical. For the most part, 
our education system leaves (especially younger) users on 
their own to figure out what it means to be a responsible 
and productive digital citizen. One of the most important 
aspects of this course is its global reach in explore the 
issues and ramifications of Internet-based activities where 
they are few traditional boundaries and guardrails.  We live 
in an era where misinformation is a constant danger and 
abilities to build active, nihilistic communities based on 
limited knowledge and connections are always present. We 
are dealing with a world that intermixes the local, the 



global and the historical in way a few decades earlier we 
would have never thought possible.  Understanding how 
our current situation evolved and will continue to evolve is 
one of the essential goals of 21st century educational 
institutions. 

ELO 3.2    Identify, reflect on, and apply the 
knowledge, skills and dispositions required 
for intercultural competence as a global 
citizen.   

 Intercultural competence is not so much a goal to reach as 
a way of life in our Web-based world. Or it might be more 
accurate to talk about a new type of electronic, cyber 
based cultural competence. There is however still many 
cultural boundaries on social media sites even though 
communication does not involve traditional cultural cues 
(what does the person look like, what do they sound like, 
what types of cultural capital do they display). Often times 
members of traditionally defined cultures (especially 
marginalized cultures) do not feel comfortable on 
mainstream sites based on content and tone of 
conversation.  Following the "What is social media?" topic 
students will learn how different cultures used social media 
as outlets, and how the ways these sites were managed 
often times led to face-to-face marginalization re-emerging 
online. For example MySpace was very  much a site for 
marginalized communities to have a voice, but it was 
squeezed out in many ways by the more exclusive, power-
centered Facebook. In the "From Content to Connectivity" 
topic they will see how a similar scenario played out more 
than a decade later as the emergent and newly powerful 
"Black Twitter" was circumvented by the transition from 
Twitter to X.  In the misinformation unit students will 
discuss how males gamers used social media sites such as 
4Chan and 8Chan to try and re-establish hegemony over 
females looking for a place in the gaming industry leading 
to the months long "Gamergate."  These and other 
examples will help explore the idea that culture is a much 
more dynamic but also fragile aspect of the online world, 
one that we are just beginning to understand.  That to doxx 
someone or troll a group can and does have severe cultural 
consequences. 

ELO 4.1    Examine, critique, and evaluate 
various expressions and implications of 
diversity, equity, inclusion, and explore a 
variety of lived experiences.   
  

 Through exploration and discussion  critical moments in 
the development of active social media and social media 
type communities, both positive, such as the Whole Earth 
‘Lectronic Link (Well), Black Twitter, the Arab Spring, and 
negative such as “The Fappening,” Gamergate, human 
trafficking on the dark web, and white supremacy on X, 
students will have opportunities to examine and critique 
the ways that social media has been and might be used for 
specific purposes (justice oriented or with nihilistic 
implications).  The students will be able to track how the 
same technologies have been used for both a new type of 



inclusion (the George Floyd protests, the use of Twitter and 
specific subreddits) and exclusion of historically 
marginalized groups. They will be able to understand the 
interaction between individual users and their abilities to 
create welcoming and safe environments difficult in face-
to-face interactions) as well as toxic systems where 
individuals and groups are bullied (trolled) and even 
frightened for their own well-being.  Students will be able 
to witness how interaction between user populations and 
platform constraints become determinative of online 
behavior, and how fragile many safeguards can be. This 
includes incursions by individuals looking to take over and 
control the online community for their own purposes, 
especially when there is limited moderation and individuals 
feel free to use language and online activities that make 
other users feel unsafe.  Students will learn that issues of 
diversity, equity and inclusion are more transparent and 
straight forward in burgeoning online communities and the 
responsibility of the users in real time (e.g., the way gaming 
subreddits were able to chase away more toxic elements in 
gamergate, but they were able to find a home in 8chan. 
This allow students to self-reflect on their own 
responsibilities in emergent online social media 
communities (how do you respond to an abusive post to a 
vulnerable member?  Do you just leave or do you attempt 
to ban other users together to ration the offending party?  
Is it then okay for that offending party to say that they are 
the ones who are being “cancelled”? 

ELO 4.2   Analyze and critique the 
intersection of concepts of justice, 
difference, citizenship, and how these 
interact with cultural traditions, structures 
of power and/or advocacy for social change.  
  

 It is response to this learning objective that Online 
Community through social media is perhaps most powerful 
from a citizenship perspective.  The course outlines how 
social media communities have interacted with structures 
of power and can lead to advocacy for social change – if 
these communities are developed in a responsible manner.  
In the units on misinformation and political advocacy 
especially the students will be presented with examples of 
how social media is capable of giving voice to the voiceless 
in ways that are usually restricted in traditional face-to-face 
society.  Black women in the case of Black Twitter’s 
campaign to find out what happened to Sandra Bland, it 
was able to shine a spotlight on the way young, 
marginalized women are abused by the justice system at 
multiple levels and find some level of justice that had not 
been possible before.  In the George Floyd protests 
organizers were able to push the inequities of the justice 
system to the forefront before it was eventually swallowed 
up by more traditional sources. In the Brazilian protests 
groups were able create spaces to discuss material and 



emotional inequities in the streets of Rio de Janeiro.  This 
type of successful social advocacy is contrasted with the 
ways that social media communities can enable increased 
marginalization and dangers for other members of online 
and f2f communities. Students will be able explore how 
different types of communities evolve.    

  
Example responses for proposals within “Citizenship” (Hist/Relig. Studies 3680, Music 3364; Soc 3200):  

ELO 3.1 Describe and analyze a range 
of perspectives on what constitutes 
citizenship and how it differs across 
political, cultural,  

Citizenship could not be more central to a topic such as 
immigration/migration. As such, the course content, goals, and 
expected learning outcomes are all, almost by definition, engaged 
with a range of perspectives on local, national, and global citizenship.   

 
national, global, and/or historical 
communities.   

Throughout the class students will be required to engage with 
questions about what constitutes citizenship and how it differs across 
contexts.   
  
The course content addresses citizenship questions at the global (see 
weeks #3 and #15 on refugees and open border debates), national 
(see weeks #5, 7-#14 on the U.S. case), and the local level (see week 
#6 on Columbus). Specific activities addressing different perspectives 
on citizenship include Assignment #1, where students produce a 
demographic profile of a U.S-based immigrant group, including a 
profile of their citizenship statuses using U.S.-based regulatory 
definitions. In addition, Assignment #3, which has students connect 
their family origins to broader population-level immigration patterns, 
necessitates a discussion of citizenship. Finally, the critical reading 
responses have the students engage the literature on different 
perspectives of citizenship and reflect on what constitutes citizenship 
and how it varies across communities.  

ELO 3.2 Identify, reflect on, and apply 
the knowledge, skills and dispositions 
required for intercultural competence 
as a global citizen.   

This course supports the cultivation of "intercultural competence as a 
global citizen" through rigorous and sustained study of multiple forms 
of musical-political agency worldwide, from the grass-roots to the 
state-sponsored. Students identify varied cultural expressions of 
"musical citizenship" each week, through their reading and listening 
assignments, and reflect on them via online and in-class discussion. It 
is common for us to ask probing and programmatic questions about 
the musical-political subjects and cultures we study. What are the 
possibilities and constraints of this particular version of musical 
citizenship? What might we carry forward in our own lives and labors 
as musical citizens Further, students are encouraged to apply their 
emergent intercultural competencies as global, musical citizens in 
their midterm report and final project, in which weekly course topics 
inform student-led research and creative projects.  



ELO 4.1 Examine, critique, and 
evaluate various expressions and 
implications of diversity, equity, 
inclusion, and explore a variety of 
lived experiences.   
  

Through the historical and contemporary case studies students 
examine in HIST/RS 3680, they have numerous opportunities to 
examine, critique, and evaluate various expressions and implications 
of diversity, equity, and inclusion, as well as a variety of lived 
experiences. The cases highlight the challenges of living in religiously 
diverse societies, examining a range of issues and their implications. 
They also consider the intersections of religious difference with other 
categories of difference, including race and gender. For example, 
during the unit on US religious freedom, students consider how 
incarcerated Black Americans and Native Americans have experienced 
questions of freedom and equality in dramatically different ways than 
white Protestants. In a weekly reflection post, they address this 
question directly. In the unit on marriage and sexuality, they consider 
different ways that different social groups have experienced the 
regulation of marriage in Israel and Malaysia in ways that do not 
correspond simplistically to gender (e.g. different women's groups 
with very different perspectives on the issues).   
  
In their weekly reflection posts and other written assignments, 
students are invited to analyze the implications of different regulatory 
models for questions of diversity, equity, and inclusion. They do so not 
in a simplistic sense of assessing which model is  

 "right" or "best" but in considering how different possible outcomes 
might shape the concrete lived experience of different social groups in 
different ways. The goal is not to determine which way of doing 
things is best, but to understand why different societies manage these 
questions in different ways and how their various expressions might 
lead to different outcomes in terms of diversity and inclusion. They 
also consider how the different social and demographic conditions of 
different societies shape their approaches (e.g. a historic Catholic 
majority in France committed to laicite confronting a growing Muslim 
minority, or how pluralism *within* Israeli Judaism led to a fragile 
and contested status quo arrangement). Again, these goals are met 
most directly through weekly reflection posts and students' final 
projects, including one prompt that invites students to consider 
Israel's status quo arrangement from the perspective of different 
social groups, including liberal feminists, Orthodox and Reform 
religious leaders, LGBTQ communities, interfaith couples, and others.  



ELO 4.2 Analyze and critique the 
intersection of concepts of justice, 
difference, citizenship, and how these 
interact with cultural traditions, 
structures of power and/or advocacy 
for social change.   
  

As students analyze specific case studies in HIST/RS 3680, they assess 
law's role in and capacity for enacting justice, managing difference, 
and constructing citizenship. This goal is met through lectures, course 
readings, discussion, and written assignments. For example, the unit 
on indigenous sovereignty and sacred space invites students to 
consider why liberal systems of law have rarely accommodated 
indigenous land claims and what this says about indigenous 
citizenship and justice. They also study examples of indigenous 
activism and resistance around these issues. At the conclusion of the 
unit, the neighborhood exploration assignment specifically asks 
students to take note of whether and how indigenous land claims are 
marked or acknowledged in the spaces they explore and what they 
learn from this about citizenship, difference, belonging, and power. In 
the unit on legal pluralism, marriage, and the law, students study the 
personal law systems in Israel and Malaysia. They consider the 
structures of power that privilege certain kinds of communities and 
identities and also encounter groups advocating for social change. In 
their final projects, students apply the insights they've gained to 
particular case studies. As they analyze their selected case studies, 
they are required to discuss how the cases reveal the different ways 
justice, difference, and citizenship intersect and how they are shaped 
by cultural traditions and structures of power in particular social 
contexts. They present their conclusions in an oral group presentation 
and in an individually written final paper. Finally, in their end of 
semester letter to professor, they reflect on how they issues might 
shape their own advocacy for social change in the future.  

  



Hello,

Your syllabus has been submitted to EHE EdTech for review using the Curriculum Committee’s approved QM 
Rubric and 11-Parts Checklist. Thank you for participating  in a college-level informal QM syllabus review. The 
QM process aligns with the Instructional Design and Multimedia production goals we have set out to 
accomplish to support the college’s needs. Additionally, the QM process and alignment to our college courses 
are proposed within the College Strategic plan. The QM process and later QM approvals will be quite beneficial 
to the course, the department,  and the college, since it measures quality online aspects. The EHE EdTech team 
looked at the syllabus purely from the QM Rubric perspective.

 The complete 11-Parts of the Syllabus document can be found on the EHE Curriculum Committee website 
(http://ehe.osu.edu/assessment/governance/). Additionally, the reviewers have access to a more descriptive QM 
Rubric than what is represented here in the checklist. If you have completed QM’s APPQMR training, you have 
access to the same Annotated Rubric, but if you have not, the lead reviewer is happy to schedule an appointment 
to discuss the QM Rubric in more detail.

Please understand that this is a review based on your syllabus only and without consultation with you. Thus, it 
is an informal review and is to be used as a means to discuss meeting QM and the EHE Curriculum Committee 
standards.

Please see the legend the bottom of page 3 of the checklist to understand the markings in the right-hand margin 
of the checklist.

On page two, the highlighted standards indicate items that could be found in a syllabus, and are what the 
reviewers are looking for in your syllabus. On page three, there are no highlights, but all are expected by 
the Curriculum Committee to be present in your syllabus. A checkmark in the right-hand column 
indicates whether or not the item was located by the reviewer.

In the textbox in the right-hand column next to the checkmark, you will see an indication of the page(s) where 
the reviewer found the item. Following that, there may or may not be QM and/or CC. If you do not see QM and/
or CC, it means the reviewer matched the available criteria to what was found in the syllabus. If you see QM and/
or CC, the reviewer is indicating that there may be additional items needed or modified in the syllabus. 

Please contact ehe-edtech@osu.edu to schedule a consultation to discuss the results of this informal syllabus 
review.

Thank you,

EHE EdTech

College of Education and Human Ecology 
245 Ramseyer Hall, 29 W. Woodruff Avenue, Columbus, OH 43210 
614-688-1248 Office
EHE-edtech@osu.edu ehe.osu.edu
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1.1 Instructions make clear how to get started and where to find various course components.
1.2 Learners are introduced to the purpose and structure of the course.
1.3 Etiquette expectations (sometimes called “netiquette”) for online discussions, email, and other forms of communication are clearly stated. 
1.4 Course and/or institutional policies with which the learner is expected to comply are clearly stated, or a link to current policies is provided. 
1.5 Minimum technology requirements are clearly stated and instructions for use provided.
1.6 Prerequisite knowledge in the discipline and/or any required competencies are clearly stated.
1.7 Minimum technical skills expected of the learner are clearly stated.
1.8 The self-introduction by the instructor is appropriate and is available online.
1.9 Learners are asked to introduce themselves to the class. 

2.1 The course learning objectives, or course/program competencies, describe outcomes that are measurable.
2.2 The module/unit learning objectives or competencies describe outcomes that are measurable and consistent with the course-level

objectives or competencies.
2.3 All learning objectives or competencies are stated clearly and written from the learner’s perspective. 
2.4 The relationship between learning objectives or competencies and course activities is clearly stated.
2.5 The learning objectives or competencies are suited to the level of the course. 

3.1 The assessments measure the stated learning objectives or competencies.
3.2 The course grading policy is stated clearly.
3.3 Specific and descriptive criteria are provided for the evaluation of learners’ work and are tied to the course grading policy.
3.4 The assessment instruments selected are sequenced, varied, and suited to the learner work being assessed.
3.5 The course provides learners with multiple opportunities to track their  learning progress.

4.1 The instructional materials contribute to the achievement of the stated course and module/unit learning objectives or competencies. 
4.2 Both the purpose of instructional materials and how the materials are to be used for learning activities are clearly explained.
4.3 All instructional materials used in the course are appropriately cited.
4.4 The instructional materials are current.
4.5 A variety of instructional materials is used in the course.
4.6 The distinction between required and optional materials is clearly explained.

5.1 The learning activities promote the achievement of the stated learning objectives or competencies. 
5.2 Learning activities provide opportunities for interaction that support active learning.
5.3 The instructor’s plan for classroom response time and feedback on assignments is clearly stated.
5.4 The requirements for learner interaction are clearly stated.

6.1 The tools used in the course support the learning objectives and competencies.
6.2 Course tools promote learner engagement and active learning.
6.3 Technologies required in the course are readily obtainable.
6.4 The course technologies are current.
6.5 Links are provided to privacy policies for all external tools required in the course.

7.1 The course instructions articulate or link to a clear description of the technical support offered and how to obtain it.
7.2 Course instructions articulate or link to the institution’s accessibility policies and services.
7.3 Course instructions articulate or link to an explanation of how the institution’s academic support services and resources can help

learners succeed in the course and how learners can obtain them.
7.4 Course instructions articulate or link to an explanation of how the institution’s student services and resources can help learners succeed and

how learners can obtain them.

8.1 Course navigation facilitates ease of use.
8.2 Information is provided about the accessibility of all technologies required in the course.
8.3 The course provides alternative means of access to course materials in formats that meet the needs of diverse learners. 
8.4 The course design facilitates readability.
8.5 Course multimedia facilitate ease of use.
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QM Aligned Parts of a Course Syllabus: 
Formerly known as the 11-Parts of a Syllabus

 LEGEND

The original document can be found at http://ehe.osu.edu/assessment/governance/ 

QM-11  v.8  3/9/15 
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1. Heading of Syllabus:
• School/Academic Area
• Course Number, Title, level, and credit hr.
• Instructor Name
• Instructor Contact Information
• Office Hours (Location/Days/Times)

2. Description/Rationale:
• Need and purpose of the course

3. Relationship to Other Courses/Curricula:
• How does it relate to other curricula
• Prerequisites

4. Knowledge, Skills, and Dispositions:
• Objectives/Student Learning Outcomes
• Explain how course will achieve these goals

5. Text/Reading List/Bibliography:
6. Course Requirements/Evaluation:

• Letter Grades/Grading Breakdown
• Late Work

7. Assignment Descriptions:
• Detailed descriptions of assignment and how

learning will be assessed
8. Course/Online Policies:

• Communication policies
• Netiquette
• Technology

9. Institutional Policies:
• Academic Integrity
• Office of Disability Services Statement
• Statement of Student Rights
• Grievances Statement
• Off-Campus Field Experiences
• Intellectual Property
• Mental Health Statement
• Diversity Statement

10. Topical Outline:
• List topics to be covered in each of the sixteen

weeks of the Semester
11. Any Applicable Appendices:

• NCATE Standards
• ISLLC Standards

Where item was located

Found but does not adhere to the 
EHE Curriculum 11-Parts

Found but does not adhere to the QM Rubric
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Distance Course Assurance Review Form 
For Permanent DL/DH/HY Approval | College of Education and Human Ecology 

Instructor Name: 
Email: 
Department: 
Course Number and Title: 

Directions: The following form is an instructor’s self-review of the proposed distance 
(DL, DH, HY) course. The instructor should complete the form with their syllabus, 
making changes or adjustments to the syllabus along the way. 

Syllabus 

Proposed syllabus uses the EHE Distance Learning Syllabus Template, includes boilerplate 
language where required (e.g. course and institutional policies) as well as a clear description of 
the technical and academic support services offered, and how learners can obtain them. 
Syllabus includes a schedule with dates and/or a description of what constitutes the beginning 
and end of a week or module. 
Course format/modality is clearly outlined, including if any synchronous sessions will be 
required and how learners will access live sessions. Note: students often expect online classes 
to be completely asynchronous, therefore it is essential to clearly list any required synchronous 
sessions in the syllabus and class schedule. 

CarmenCanvas 
When building your course, we recommend meeting with an EHE Instructional Designer who 
can develop a custom course template for CarmenCanvas. For additional guidance, see Carmen 
Common Sense: Best Practices. 

A Carmen site will be created for the course, including a syllabus, gradebook, and assignment 
submissions, at minimum. 

o Please describe how you will organize course materials and activities for a fluid learning
experience. Best practices include using Carmen Modules.
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Instructor Presence 
A challenge to teaching online is creating opportunities for students to interact with their 
instructors. One solution is through online instructor presence. For resources check out the 
Teaching & Learning Resource Center’s Online Instructor Presence page and EHE’s Distance
Education resource on Creating Instructor Presence through Video. Your EHE Distance Education 
team is here to help, meeting with an EHE Instructional Designer to get started. 

o Please describe ways you intend to develop instructor presence in your online course.
Examples may include recorded video introductions, video module overviews or weekly
wrap-ups, weekly announcements, feedback (video and/or text based), and facilitating
online discussions.

Regular and Substantive Interaction 
The US Department of Education’s requirement to ensure Regular and Substantive Interaction in 
Online and Distance Learning expects course interactions to be initiated by the instructor, occur 
regularly and frequently (weekly or more often), and focus on academics. Further, student 
participation is critical in online courses, see OSU’s resource on Student Attendance and 
Participation in Online Classes to learn more. 

o What are examples of regularly scheduled interactions (weekly, at minimum) that are
initiated by you for students in your course? Examples may include facilitating online
Carmen discussions, Carmen announcements/email, office hours, zoom sessions.

o Describe weekly participation activities students will have in your course. Examples may
include discussion response, assignment submission, peer feedback, engaging in an
interactive tutorial.
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Assessment is Frequent and Varied 
Student success online is amplified when there are frequent and varied learning 
activities/assignments. For more information check out the Teaching & Learning Resource 
Center’s article on Designing Assessments for Student Learning. 

o How does your course provide a variety of assignment formats to demonstrate learning.
Examples may include formative (reflections, knowledge checks, games, discussions) and
summative assessments (papers, exams, portfolios, presentations).

o List different formats/modalities available for students to access and engage with course
content. Examples may include video, scholarly books or articles, podcasts, field
observation, textbooks, carmen text pages, interactive games, or lectures.

o Please describe opportunities in your course where students can apply course knowledge
and skills to real-world tasks (i.e. authentic assessment):

Workload Estimation 
For more information about calculating online instruction time, see ODTI’s Credit Hour
Estimation. For any course modality, university policy calls for an average or 1 hour “direct
instruction” plus 2 hours “out-of-class” time per week for each 1 credit hour. Thus, a 3 credit
hour course should average 3 hours “direct instruction” and 6 hours “out-of-class” time each
week. 

o Please describe “direct instruction” for a typical week in your course (e.g., class discussions,
lectures, course content pages, active learning activities, synchronous zoom sessions):

o Please describe “out-of-class” time for a typical week in your course (e.g., homework and
assignments, readings, assignment prep):
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https://teaching.resources.osu.edu/keep-teaching/odee-credit-hour-estimation
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Technology and Tools 
For information about approved learning technologies visit OSU’s Toolsets. Technology 
questions are adapted from the SUNY OSCQR rubric and Quality Matters. 

The tools selected for the course support the learning outcomes and competencies. 
Course tools are used in a way to promote learner engagement and active learning. 
Technologies required in the course are current and easily obtainable.
 Links are provided to privacy policies for all external tools required in the course. 
Tools selected for the course meet OSU accessibility standards. 

o Will you require students to purchase additional technology (account/subscription,
equipment, etc.) to equally engage in the course? If so, please explain and provide a copy of
the syllabus statement that notifies students of this requirement:

Accessibility 
For more information or questions on accessibility, contact EHE’s accessibility coordinator. For 
tools and training on accessibility visit OSU’s Digital Accessibility Services and the Teaching & 
Learning Resource Center’s guide on Five Ways to Improve Accessibility in your Carmen Course. 

Information about the accessibility of technologies used in the course is provided. 
Any external tool used in the course has been evaluated for accessibility by OSU or is already 
approved (i.e. listed on the OSU Toolsets page). 
Accessibility statements for third party tools are provided on the syllabus. 

o How are you planning for accessibility in the design and delivery of your online course:

4 

https://teaching.resources.osu.edu/toolsets
https://oscqr.suny.edu/
https://www.qualitymatters.org/qa-resources/rubric-standards/higher-ed-rubric
mailto:EHE-Accessibility@osu.edu
https://das.osu.edu/
https://teaching.resources.osu.edu/toolsets/carmencanvas/guides/five-ways-improve-accessibility
https://teaching.resources.osu.edu/toolsets


 
 

 

    

 

     
 

 

 

 
   

Academic Integrity 
For more information visit Strategies and Tools for Academic Integrity in Online Environments 
and Teaching Online: Effective Practices 

In addition to the university’s academic integrity policy, your syllabus includes online-specific 
course policies, including specific parameters for each major assignment. 

o How have assignments been designed to deter cheating and/or plagiarism:

on 

Reviewer Feedback 
Instructional Designer Comments: 

Syllabus and Form reviewed by

Curriculum Committee Reviewer Comments: 
• Course structure and learning objectives
• Instructor presence
• Active learning and student engagement
• Assessments
• eLearning Tools

Adapted from ODTI Keep Teaching Online Temporary Course Assurance and College of Arts and 
Sciences Distance Approval Cover Sheet. 
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From: Caldeira, Gregory
To: Bagent, Aaron
Cc: Kogan, Vladimir
Subject: RE: Request for Concurrence - Department of Political Science
Date: Monday, January 8, 2024 10:45:24 AM

Hi, Aaron,
 
Sorry, I thought we had sent you an email concurrence.
 
We concur.
 
Greg
 
From: Bagent, Aaron <bagent.14@osu.edu> 
Sent: Monday, January 8, 2024 10:23 AM
To: Caldeira, Gregory <caldeira.1@polisci.osu.edu>
Cc: Kogan, Vladimir <kogan.18@osu.edu>
Subject: RE: Request for Concurrence - Department of Political Science
 
Good morning Dr. Caldeira,

Just wanted to follow up with you on this request for concurrence.

Thanks!
 

Aaron Bagent
Curriculum Specialist
College of Education and Human Ecology Office of Undergraduate Education
The Ohio State University
A100 PAES Building, 305 Annie and John Glenn Ave, Columbus, OH 43210
614-292-7190
bagent.14@osu.edu
Pronouns: he/him/his
 
 
 

From: Bagent, Aaron 
Sent: Tuesday, December 19, 2023 12:20 PM
To: Caldeira, Gregory <caldeira.1@polisci.osu.edu>
Cc: Kogan, Vladimir <kogan.18@osu.edu>
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Subject: Request for Concurrence - Department of Political Science
 
Good afternoon Dr. Caldeira,
 
The College of Education and Human Ecology’s Department of Educational Studies would like to
offer a new course: EDUCST 3280 - Online Community through social media: new meanings of
learning in an evolving information age.  This would be a new GE Theme – Citizenship for a Just &
Diverse World and Lived Environments course.  We would like to approach your department with a
request for concurrence.  Does this have your concurrence?  Standard practice is to request a
response within 10 business days so if you could reply by 1/5/24, it would be very much
appreciated.  The syllabus and GE Theme Worksheets are attached.
 
Thanks!
 
 

Aaron Bagent
Curriculum Specialist
College of Education and Human Ecology Office of Undergraduate Education
The Ohio State University
A100 PAES Building, 305 Annie and John Glenn Ave, Columbus, OH 43210
614-292-7190
bagent.14@osu.edu
Pronouns: he/him/his
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From: Kline, Susan
To: Glassman, Michael; Bagent, Aaron; Allen, Ann
Subject: Concurrence request for revised course on Online community through social media
Date: Monday, March 4, 2024 6:34:22 PM
Attachments: syllabussocialmedia.hybrid4.docx

Hello all,

The School of Communication grants the concurrence requested regarding Dr. Michael
Glassman's proposed course on Online Community through Social Media. We find that the
revised syllabus is better focused on education focused topics that do not overlap with the
School of Communication's courses in social media.

Thank you for the opportunity to review and discuss this syllabus. We hope the course will be
a wonderful success!

Sincerely,

Dr. Susan L. Kline
Associate Professor
Undergraduate Communication Program Chair

mailto:kline.48@osu.edu
mailto:glassman.13@osu.edu
mailto:bagent.14@osu.edu
mailto:allen.952@osu.edu
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COURSENAME # - Online Community through social media: new meanings of living and learning in an evolving information age



TERM 2020, 3 CREDIT HOURS, U/G



Instructor: 

Email: glassman.13@osu.edu

Phone: (if desired) 614-292-5622

Office Hours: 



Course Information

Course times and location



TBD



Mode of delivery: Hybrid – a combination of class meetings and asynchronous project work



Course Overview

Description / Rationale

This survey course, one of the first of its kind, will explore the history and basics of Internet-based, especially social media communities and the ways we learn from them and use them as inquiry-based, problem-solving tools,  from a combined historical and current issues perspective. This course explores the histories and uses of online communities, especially as developed through social media applications, as vehicles of connectivity and exploration as we move deeper into the 21st century. Infrastructure and use of applications as central to information support and formal and informal learning has come a long way since early ideas such as “Computer Supported Collaborative Learning” (Dillebourg & Fischer, 2002) or “Connectionism” (Siemens & Conole, 2015) emerged. In the last decade social media has become pervasive as a source of connectivity and exploration.  Social media (as defined by Bayer et. al. 2019), offers new types of human communication and educational contexts (broadly defined) that will continue to evolve as a major societal force in everyday life, influencing individual and social decisions and shared problem-solving on multiple levels, serving as both positive and negative influence on sources of information and understanding of the world around us as well as our relationships to those around us and society in general. If society is to harness the immense and growing power of social media in the spread and use of information and or organizing, we must develop a deep and evolving understanding of social media activity as a human phenomenon, integrating it into our ideas on education, community and governance. Should we begin viewing social media as one large classroom? More important, should the way we educate be adapting to social media and the responsible use of it.



 The course will start by exploring the meanings of social media and the way it is evolving as a source of information and a tool for community building, and the ways individuals can and do learn to use these tools in cultural historical contexts (Evans et. al, 2023). The course will begin with early discussions and history of online communities, including predictions and warnings about what might come (many of which have become true), to more current issues of vetting and balancing information sources found through Internet applications, the way individual users and online groups develop ways of guiding and even controlling discourse,  the importance in discerning when communities evolve responsibly offering valuable information that meets the moment or as echo chambers that push specific nihilistic and or destructive agendas. This course is designed to help students understand social media and the Internet in general where we find, build and in some cases disseminate knowledge that is meaningful to our lives – for good and sometimes bad. That users are not simply passive audiences but active members of what can be influential communities of learning and action where there is responsibility in participation. The course is for anybody who feels social media has been/will be an important part of their personal and professional lives. It is especially important for those concerned with the idea that more important than using the Internet for education is educating users and potential users to be responsible digital citizens, committed to using the Internet and social media experiences in building stronger, cohesive, well-functioning social groups, and societies. 





Bayer, Joseph B., Penny Triệu, and Nicole B. Ellison. "Social media elements, ecologies, and effects." Annual review of psychology 71 (2020): 471-497.





Dillenbourg, P., & Fischer, F. (2007). Computer-supported collaborative learning: The basics. Zeitschrift für Berufs-und Wirtschaftspädagogik, 21, 111-130.



Evans, M., Glassman, M., Xu, M., & Gao, L. (2023). Social connection, social exploration, social and platform constraints: The construction and validation of a social media user perception scale. Psychology of Popular Media.



Siemens, G., & Conole, G. (2011). Connectivism: Design and delivery of social networked learning. International Review of Research in Open andDistance Learning, 12(3).







Relation to Other Courses

This course offers an overview of social media of social media as a potential democratic community, but one that can, like all decision-making communities, easily go off the rails. All decision making communities are dependent to one degree or another, on members abilities to engage in productive activities – social media communities even more so because of their often transient, fast-moving nature where individuals are free agents in exploring specific types of information and joining goal directed communities. The course would be valuable for any student looking towards a career in (formal or informal) in education as it speaks to future responsibilities and expectations in preparing new generations of students for life in the 21st century.  The course would also be valuable for individuals who are thinking of careers in any profession where engaging in, but also understanding shared decision making (in the information age) is important whether politics, business or law (where expertise in the uses and misuses of education is growing in importance) or jobs in public health (social media became a major tool for instance in information and disinformation about COVID) or Non-government organization where abilities to create sustainable online communities is becoming more critical (witnessed by the reactions of NGOs when governments cut off Internet access). 



Prerequisites: There are no prerequisites for this class other than some time spent on social mediate sites



Prerequisite Knowledge: Basic knowledge about how to navigate the Internet (e.g., Internet self-efficacy).



Learning Objectives

By the end of this course, students will be able to:

1.  Students will understand how online communities have emerged as important sources of information and knowledge building and sharing (in positive and negative ways), evolving as learning environments over decades, and the ways even the earliest of these communities can inform the how we understand the educational implications of social media and related Internet sites.

2. Students will learn what it means to be good digital citizens better be able to recognize possibilities and see opportunities of social media as educational tools that can be both a benefit and a danger to different populations. They will have a better understanding of the skills required for living in a “post-truth” information society.

3. Students will have a more comprehensive grasp of how users can build different types of knowledge sharing (e.g., how information on specific sites is, or is not, controlled) and shared activities (e.g., the roles of top-down and bottom-up moderation, ratioing in establishing, sustaining, and controlling information, making some feel welcome and others as pariahs). The importance of building democratic infrastructures for viable, well-intentioned communities. The dangers of ignoring the civil competencies for productive communities in highly dynamic, distributed information environments – and how easy it is to manipulate communities where such competencies are not seen as a priority, or do not exist. What do competencies for digital citizenship look like and how do we promote them as active participants?  And how do we guard against the types of information and community manipulation that can quickly turn a community into a nihilistic and destructive force that creates pain for users and those in the larger social arena.

4. Students will develop an appreciation for the ways social media has been used as a teaching tool for inquiry based problem-solving  in the service of social change – where the voiceless are able to gain a voice in educating others about the pain and institutional obstacles in their lives (e.g., the George Floyd protests), but also by more malevolent forces using the same technologies to perpetuate destructive mythologies without societal checks and balances (e.g., Gamergate). 

5. By the end of this course, students will have a better understanding of the social and emotional competencies that are at the core of being productive digital citizens in productive communities. They will have initial practical experience in what it means to build a democratic online community based on mutual respect in virtual settings. They will have (at least the beginning of) a grasp of social media can act as a vehicle in both formal and informal education that both opens users up to new, alternative information sources, creates vibrant, highly adaptable learning environments, knowing this is a choice. That users have great agency in what and how they learn from the Internet.  It has always been that way.  By the end of the course, students will see ties between education and social media including the importance of creating new models of education for the information age.

Course Materials



Suler, J. (2015).  Why I still like cyberspace.  Academic Perspectives from Cambridge University Press.



Appel, G., Grewal, L., Hadi, R., & Stephen, A. T. (2020). The future of social media in marketing. Journal of the Academy of Marketing Science, 48(1), 79–95. https://doi.org/10.1007/S11747-019-00695-1/TABLES/2



Bayer, J. B., Triệu, P., & Ellison, N. B. (2020). Social media elements, ecologies, and effects. Annual Review of Psychology, 71, 471-497.



Carr, C. T., & Hayes, R. A. (2015). Atlantic Journal of Communication Social Media: Defining, Developing, and Divining. Atlantic Journal of Communication, 23(1), 46–65. https://doi.org/10.1080/15456870.2015.972282



McLuhan, M. (2012). The medium is the message. Media and cultural studies: keyworks, 100-07.





Rheingold, H. (2000). The virtual community, revised edition: Homesteading on the electronic frontier. MIT press. Chapters 1 & 2



Raymond, E. (1999). The cathedral and the bazaar. Knowledge, Technology & Policy, 12(3), 23-49.



Glassman, M., & Kuznetcova, I. (2022). The GameStop saga: Reddit communities and the emerging conflict between new and old media. First Monday.



Hurtado, S., Ray, P., & Marculescu, R. (2019, April). Bot detection in reddit political discussion. In Proceedings of the fourth international workshop on social sensing (pp. 30-35).



Massanari, A. (2017). # Gamergate and The Fappening: How Reddit’s algorithm, governance, and culture support toxic technocultures. New media & society, 19(3), 329-346.



[bookmark: _Hlk148353572]Myers West, Sarah. "Censored, suspended, shadowbanned: User interpretations of content moderation on social media platforms." New Media & Society 20.11 (2018): 4366-4383



Shaw, A. (2023). Social media, extremism, and radicalization. Science Advances, 9(35), eadk2031. 



Highfield, T., & Leaver, T. (2016). Instagrammatics and digital methods: Studying visual social media, from selfies and GIFs to memes and emoji. Communication research and practice, 2(1), 47-62.

Gehl, Robert W. "Power/freedom on the dark web: A digital ethnography of the Dark Web Social Network." new media & society 18.7 (2016): 1219-1235.



Nissenbaum, A., & Shifman, L. (2017). Internet memes as contested cultural capital: The case of 4chan’s/b/board. New media & society, 19(4), 483-501.



Zannettou, S., Caulfield, T., De Cristofaro, E., Kourtelris, N., Leontiadis, I., Sirivianos, M., ... & Blackburn, J. (2017, November). The web centipede: understanding how web communities influence each other through the lens of mainstream and alternative news sources. In Proceedings of the 2017 internet measurement conference (pp. 405-417).



Kavallieros, D., Myttas, D., Kermitsis, E., Lissaris, E., Giataganas, G., & Darra, E. (2021). Understanding the 

dark web. Dark web investigation, 3-26. 



Hsiao, Y. (2018). Understanding digital natives in contentious politics: Explaining the effect of social media on protest participation through psychological incentives. New media & society, 20(9), 3457-3478.



Jost, J. T., Barberá, P., Bonneau, R., Langer, M., Metzger, M., Nagler, J., ... & Tucker, J. A. (2018). How social media facilitates political protest: Information, motivation, and social networks. Political psychology, 39, 85-118.



Karlsson, M., & Åström, J. (2016). The political blog space: A new arena for political representation?. New Media & Society, 18(3), 465-483.



Klassen, S., Kingsley, S., McCall, K., Weinberg, J., & Fiesler, C. (2021). More than a modern day Green book: Exploring the online community of Black Twitter. Proceedings of the ACM on Human-Computer Interaction, 5(CSCW2), 1-29.



Mavrodieva, A. V., Rachman, O. K., Harahap, V. B., & Shaw, R. (2019). Role of social media as a soft power tool in raising public awareness and engagement in addressing climate change. Climate, 7(10), 122.



Holston, J. (2014). " Come to the Street!": Urban Protest, Brazil 2013. Anthropological Quarterly, 87(3), 887-900.



Glassman, M. (2023). Re-claiming Convivial Participation as a Tool for Education:# Defund the Police and the 2020 Protests and Their Role (s) in Human Progress. Human Arenas, 1-17.



















Supplemental / Optional



McLuhan, M. (1994). Understanding media: The extensions of man. MIT press.





Course Requirements/Evaluation

Grades

		Assignment / Category

		Points / %



		Week I



Answer questions about cyberspace and possible relation to educational spaces



		6 pts



		Week II



Post on what decision making in your life looks like with and without your phone



		4pts



		Week III

Post on online problem-solving.  Is it more democratic or less than face to face problem-solving



		6 pts



		



Week IV



Post about third places and what it means to establish community







		4pts



		Week V



Gallery of screenshots that illustrate potential online learning communities (good or bad)





		10 pts



		Week VI



Discussion posts about Cathedral and Bazaar. Three paragraphs at least.





		10 pts



		Week VII



Post examples of individuals trying to control the flow of information through their online interactions – canceling, ratioing, brigading

		4 pts



		Week VIII



There is no assignment this week.  We will play the Internet game Moderation Mayhem instead

		



		Week IX



Group Project/post 

Develop a meme, explain its logic in communicating an idea and why you think it will be effective





		8 pts



		Week X



Post on how algorithms affect our feeds on social media and what we learn from in our everyday life. Is it safe for electronic algorithms to have an impact on what we learn?



		8 pts



		Week XI



Post on the evolution of nihilistic communities. What choices do members make to create or prevent destructive communities? How much responsibility /power does the individual user have?









		10 pts



		Weeks XII – XIII



What does problem-solving using Internet applications, including social media look like.  Is it inquiry based?  Should we teach this type of inquiry learning in formal education? Develop a problem-solving scenario for a difficult problem you and the people around you are facing.









		8 pts



		Final Project



Build what you think is a healthy online community that will be productive as a knowledge resource. How will you keep it developing in a positive direction? How will you avoid it getting infiltrated by bad/negative actors? How do you do this while maintaining an open, democratic community?







		20 pts



		TOTAL

		100 Points





See below for assignment descriptions and due dates. 



Late Assignments

Because graded assignments are tied to specific units, late assignments will not be accepted.  If difficulties arise we will discuss make-up assignments.



Grading Scale

		93–100: A 
90–92.9: A-

		87–89.9: B+
83–86.9: B
80–82.9: B-

		77–79.9: C+ 
73–76.9: C
70 –72.9: C-

		67 –69.9: D+ 
60 –66.9: D
Below 60: E







Assignment Descriptions



Week I Answer questions about cyberspace:  Please use what you have learned about cyberspace to define what you think social media is in your life by answering the following questions and posting them on Carmen:



Think about social media platforms you use often. 



Q1: Why do you go to those platforms? Is it to find information or to make connections with others?

Q2: What do you learn when you use social media? Are you comfortable with the information you find? Why or why not? Please do not use any resources for this. Instead, think carefully about what social media platforms that you use have in common and build your definition from there.

Q3: How does learning in social media relate to cyberspace? 



Each answer should be at least three sentences.



Week II:  Post About Activity Spend one day without your phone (you can still use your computer). How is your life physically, emotionally, and socially different? How does being online change the way you interact with people? How does it change the way you make decisions? Try and think about what it means to engage in especially shared activities with your phone and without your phone?



Post about your experience on Carmen in diary form. The post should be at least two paragraphs. Focus on decision making and how it is different with your phone. What is the difference between the resources and trust you when you have continuous access to (multiple) others through your phone and when you must rely on face-to-face interactions? Do you listen more or less offline as compared to online? Remember this is a one-to-many exercise.  Others of your working group and maybe your class will be reading your post.



Week III  Group Activity and posting You will work in groups for this assignment. Your goal as a group is to solve this problem: There have been riots after the last two Ohio State – Michigan football games. The administrations of both schools have announced that the games will be cancelled and taken off each team’s schedule if this continues (this is based on true events). How would you use social media to build knowledge and cultivate resources to solve this problem. The focus should especially be on the idea of creating an Internet-based (social media) community that can discuss solutions and breaking down boundaries between the social media space and campus places. Would you set up rule/moderation systems for participants?  How would you welcome new ideas while also being careful not to let discourse go off topic and spin out of control (e.g., become hostile?) If interested you can refer to, 



Glassman, M., & Burbidge, J. (2014). The dialectical relationship between place and space in education: How the internet is changing our perceptions of teaching and learning. Educational Theory, 64(1), 15-32.



But it is not necessary.



Post as a group on Carmen. There should be at least four bullet points describing online actions meant to address this problem.  There should also be at least one summary paragraph.



One member of your group should post your bullet points and paragraph.



Week IV Post about third places



Characteristics of third places

· On neutral ground

· A levelling place (no formal criteria on membership and exclusion)

· Conversation is the main activity

· Accessibility and accommodation

· The regulars

· A low profile (not to impress - do not attract high volumes of strangers)

· The mood is playful

· A home away from home



Can you think of places like this on campus where you can establish or join informal communities where you feel comfortable and connect and or learn from others (sometimes we forget some of our best learning takes place in informal contexts)? Off campus? How is this different from communities in online spaces? Think about how you might explain or teach the difference/similarities between space and place.



Post at least three places in your life that can be considered a third place where you think people can learn and make connection along with one sentence about why you think this and one sentence about how you would quickly establish workable relationships



Considering these characteristics, are online communities third spaces really possible? What are some sites that you think function (or can function) as an online third space?  



Post at least a paragraph answering this question.



Week V Develop a gallery of screen shots As a group, please develop a gallery of screenshots (from the Internet) demonstrating relevant interactions (e.g., exchanges between community participants – for example a posted assignment), community structure (e.g., technical constraints such as what media are allowed in posts – some communities are not set up  for longer posts such as TwitterX, some are not really welcoming to text in general like TikTok), or any other relevant information (e.g., explicitly stated community rules – such as posted rules in a subreddit). Which of these screenshots are representative of sites that foster responsible use of information and learning (for instance are sites that allow long posts or shorter micro-blogging posts better for productive, well-developed social interactions, especially those more likely to lead to democratic community building and/or responsible dissemination of information. Is it better to have explicit rules systems or allow the user population define the parameters of the community on their own?)





In screenshots that contain specific usernames, please make sure those usernames are hidden (e.g., put a colored rectangle on top of the username in your image).



· Any formatting style is fine, and any style of writing. It does not have to be academic. In fact, I encourage you to try writing informally (e.g., as if you were writing a blog or a social media post). 



Week VI Discussion posts about cathedral and Bazaaer 

Discussion post, at least three paragraphs, one for every point below: 





Pertaining to the Cathedral vs. Bazaar model



· What are some of the main examples of the cathedral model communication in your life? 

· Which is the better approach to short term learning needs?  Which is the better approach for lifelong learning?

· Have you ever questioned this type of communication? If yes, how and what happened?

· What are some of the main examples of the bazaar model of communication in your life?

· Which of the models do you prefer in learning activities, and why?



Again, these will be public posts open to everybody in the class.





Week VII Posting examples of community members trying to control the flow of information by controlling discourse Discuss examples of how users might control information through activities such as ratioing and cancelling in a post. How do these types of activities work against developing an open, democratic community? Does cancelling happen in face-to-face contexts  (a circle of friends stops responding to a member of the group, a teacher tells a student they are wrong and should not think that way)? Are these types of activities more likely to have greater impact in off-line or on-line settings? In a cathedral model or a bazaar model?  Do you think this type of cancel culture is always detrimental to learning and community or does it sometime play an important role in social relationships? 



At least two paragraphs.  You will have to option to make this post private (only instructor or TA will read).



Week VIII  No Assignment





Week IX  Group project/post about virality 



This is a group Project on ways the Internet and social media sites can be and often can be used to disseminate information and ideas, bypassing traditional gatekeepers.. One of the ways for instance the flow of information is controlled is through memes. What you need to ask yourself are memes generally pro-democratic in nature. Is the ability to spread ideas with a flick of a finger, in a bottom-up manner productive?  For instance, the Hong Kong protests were in ways fueled and sustained by memes (for instance portraying the official government at Thanos, using pop culture to educate others about what the people of Hong Kong were feeling). See https://theworld.org/stories/2019-07-16/memes-hong-kong-protests





However, there are other instances where memes are used to promote authoritarian mind sets (Pepe the Frog).  What is true of many meme is they merge educating about current events where many people may have trouble understanding issues they have limited knowledge of with popular culture.



I would like you and your group to try and develop a meme that uses popular culture in some way to educate about a specific issue (e.g., the danger of electric scooters, the growing use of AI in the classroom). Explain your logic behind the creation of the meme and why you think it would work as an educational device. What are the possibilities of the meme going viral? The chances that the meaning of the meme will change over time.  Who you see as most effected by the meme.





The post should be at least three paragraphs.  This post will be shared with the whole group.



Week X Post on application feeds 



· Look at the feed of one of your social applications: e.g., Facebook, Instagram, TikTok

· What kind of posts are you seeing – good, bad, in between? Do you learn anything important from those posts? Will those posts impact your current or future behavior in any way? Do those posts make you feel a fear of missing out:  FOMO if you don’t take them seriously?

· What are the possibilities and dangers on relying on abstract algorithms for much of our information about the world?

· How important is it to teach the intricacies of algorithms in formal educational setting so students are prepared. How would you do this? 



The post should be at least two paragraphs. You have the option of restricting the content only to the instructor or TA.



Week XI Group post on nihilistic communities 

In your groups explore the ways Gamergate and the Fappening extended out into the 4chan application in one direction and Twitter in the other direction. Is there any way to control these types of nihilistic communities, to keep them from spreading.



Post a short group essay, at least four paragraphs, on your group findings and discussion.



Weeks XII - XIII Group post on social media problem-solving 



If there is something you wanted to change on campus (OSU) or in your local community, how would you go about it? Would you use social media platforms as a tool? Develop a plan of action for an initiative that you care about incorporating online tools into your plans.



What type of applications would you use?



Blogging?

Establishing an online community?

Microblogging?

Video based applications?



Why?



Post your reflections, at least one sentence for each of these online tools, why you would or would not choose it to solve your problem. 





Final Project 



In your groups build an online community with your group dedicated to developing shared knowledge sources, based on a current problem (can be local, national or global but must be real – e.g., OSU housing, health care, climate change). In designing your community you will need to

1) Decide on moderation and participation rules.

2) Establish safeguards that make sure the community does not spin out of control – e.g,. what type of constraints will you impose on users? How can new members join? Do they have to be invited? How? Talk about the trade-offs. 

3) Decide on what platform(s) you will use for the community and the advantages/affordances the platforms offer.

Will the platform limit text?

Will it allow video? 

How will you deal with community moderation and how do you balance this with open exchange of ideas, and which is better for a learning and/or knowledge building community? Would you choose to put it on the dark web?



Please use many of the ideas we have discussed this semester



Tradeoffs between having a healthy community and an open community. E.g., bots = constant moderation, but they are not precise and can take out valuable information. 





You will present your plan for an online community to the whole class during this last session.







Course Policies

Communication Guidelines

As a member of a community of learners, it is your responsibility to exhibit professional behavior and decorum in all modes of communication. The following communication and discussion guidelines help improve the readability of your messages, keeps conversations focused, increases trust, and creates a more positive experience for all participants. 

[adjust the following guidelines to your personal preferences.] 

 

The following are my expectations for how we should communicate as a class. Above all, please remember to be respectful and thoughtful. 

 

· Tone and civility: Let's maintain a supportive learning community where everyone feels safe and where people can disagree amicably. Be professional and do not use language that is considered foul or abusive. Be careful when using sarcasm or humor, a remark meant to be humorous could come across as offensive or hurtful especially in written form. 

 

· Respectful dialogue: Respond to peers honestly but thoughtfully, respectfully, and constructively. Address the ideas, not the person, when responding to others. Honor people’s rights to their opinions; respect the right for people to disagree. 

  

[For any courses using online communication and/or discussion board posts, the following should also be included and can be adjusted to fit your preferences.] 

 

· Writing style: While there is no need to participate in class discussions as if you were writing a research paper, you should remember to write using good grammar, spelling, and punctuation. A more conversational tone is fine for non-academic topics. Avoid writing in all caps as it can convey shouting and anger. Avoid font styles, colors like yellow and green, and sizes that are difficult to read for accessibility reasons.  

 

· Citing your sources: When we have written academic discussions, please cite your sources to back up what you say. When citing course materials, like the textbook or other readings, list at least the title and page numbers. For online sources, include a link. Do not distribute copyrighted materials, such as articles and images. Share links to those materials instead to avoid unintentionally violating copyright. 

 

· Backing up your work: Consider composing your academic posts in a word processor, where you can save your work, and then copying into our online discussion. 

 

The university’s official mode of communication is via university email. Students should use their buckeyemail when emailing their professor, and faculty will use their OSU email when emailing students. 

 

[adjust the following guidelines to your personal preferences] 

 

Response Times: I am providing the following list to give you an idea of my intended availability throughout the course. Remember that you can call 614-688-HELP or use 8help@osu.edu at any time if you have a technical problem.

· Grading and feedback: For large weekly assignments, you can generally expect feedback within 7 days. 

· E-mail: I will reply to e-mails within 24 hours on school days. 

· Discussion board: I will check and reply to messages in the discussion boards every 24 hours on school days.



Course Assignments and Academic Integrity



In addition to Ohio State’s academic integrity policy, listed below, please review our course-specific policies:



Technology

For help with your password, university e-mail, Carmen, or any other technology issues, questions, or requests, contact the OSU IT Service Desk. Standard support hours are available at https://ocio.osu.edu/help/hours, and support for urgent issues is available 24x7.

· Self-Service and Chat support: http://ocio.osu.edu/selfservice

· Phone: 614-688-HELP (4357)

· Email: 8help@osu.edu

· TYY: 614-688-8743



Baseline technical skills necessary for online/hybrid courses: [adjust the following to align with your course expectations]

· Basic computer and web-browsing skills

· Navigating Carmen (Canvas)



Technology necessary for this course:

· Creating slide presentations





Student Resources

Technology:

		EHE Tech Help

		OSU Tech Support





 

Academics:

		EHE Homepage

		EHE Advising



		OSU Advising

		OSU Library



		Dennis Learning Center

		EHE Office of Research 



		OSU Office of Research

		  





 

Student Life:

		OSU Student Health Services

		EHE Undergraduate Student Services



		OSU Student Life

		OSU Student Advocacy Center



		OSU Student Financial Aid

		EHE Career Services



		OSU Career Counseling and Support Services

		OSU Office of Diversity and Inclusion



		EHE Office of Diversity, Inclusion, and Community Engagement

		







Course Schedule

		WEEK/ UNIT

		DATE(S)

		TOPIC(S)

		LEARNING OBJECTIVE(S)

		READING(S) & ACTIVITIES

		ASSIGNMENTS & ASSESSMENTS



		1

		Week I

		The Concept of Cyber-space



		LO # 1 Better Understanding of history

		Suler, J. (2015).  Why I still like cyberspace.  



		Answer questions about cyberspace and possible relation to educational spaces 6pts





		2

		Week II

		What is social media?

		LO#2

Students will better be able to define what social media is and what it is not, based on user activity and platform infrastructure.



		Appel, G., Grewal, L., Hadi, R., & Stephen, A. T. (2020). The future of social media in marketing. 



Bayer, J. B., Triệu, P., & Ellison, N. B. (2020). Social media elements, ecologies, and effects.



Carr, C. T., & Hayes, R. A. (2015). Social Media: Defining, Developing, and Divining. 





		Post on what decision making in your life looks like with and without your phone

4pts







		3

		Week III

		The medium is the message: Our evolving view of media



		LO #2

Students will better be able to define what social media is and what it is not, based on user activity and platform infrastructure.



		McLuhan, M. (2012). The medium is the message. 



Optional Reading

McLuhan, M. (1994). Understanding media





		Post on online problem-solving.  Is it more democratic or less than face to face problem-solving

6 pyd.





		4

		Week IV

		Online community – how do we define it?



Democratic or Authoritarian?



		LO# 3

Students will be able to recognize the different types of information and activity on the Internet, including  dangers and what is possible.  

		Rheingold, H. (2000). The virtual community, revised edition: Homesteading on the electronic frontier. Chapter 1

		Post about third places and what it means to establish community

4pts





		5

		Week V

		Cyberspace as a new kind of place



		LO# 3



Students will be able to recognize the different types of information and activity on the Internet, including the dangers and possibilities.  

		Rheingold, H. (2000). The virtual community, revised edition: Homesteading on the electronic frontier. Chapter 2



		Week V



Gallery of screenshots that illustrate potential online learning communities (good or bad)

 10pts.











		6

		Week VI

		The Cathedral and the Bazaar Model



		LO #4



Students will be able to recognize the social and political implications of social media, including organizing protest and offering voice for traditionally marginalized population. 



		Raymond, E. (1999). The cathedral and the bazaar. 



Glassman, M., & Kuznetcova, I. (2022). The GameStop saga: Reddit communities and the emerging conflict between new and old media. 



		Post about Cathedral and Bazaar model.

Which context do you think is better for learning and sharing information?

10 pts











		7

		Week VII

		Controlling the flow of information.

Misinformation, echo chambers, incel communities and cancel culture. Brigading and ratioing.





		LO #3



Students will be able to recognize the different types of information and activity on the Internet, including the dangers and possibilities.  This includes positive online communities, the emergence and development of misinformation, the dangers of echo chambers and nihilistic communities, the power of memes and why some ideas become viral, the role of the dark web and the dangers it creates for viable social systems







		Hurtado, S., Ray, P., & Marculescu, R. (2019, April). Bot detection in reddit political discussion. 



Massanari, A. (2017). # Gamergate and The Fappening: How Reddit’s algorithm, governance, and culture support toxic technocultures. 





		Post examples of individuals trying to control the flow of information through their online interactions – canceling, ratioing, brigading



		8

		Week VIII

		Developing productive, democratic online communities and social media moderation and censorship



		LO #3



See Above

		Myers West, Sarah. "Censored, suspended, shadowbanned: User interpretations of content moderation on social media platforms." 



Shaw, A. (2023). Social media, extremism, and radicalization. 



		There is no assignment this week.  We will play the Internet game Moderation Mayhem instead



		9

		Week IX

		Memes & virality



		LO # 3



See Above

		Highfield, T., & Leaver, T. (2016). Instagrammatics and digital methods: Studying visual social media, from selfies and GIFs to memes and emoji. 



		Group Project/post 

Develop a meme, explain its logic in communicating an idea and why you think it will be effective

 8pts



		10

		Week X

		From content to community to content to a combination of content and community



		LO # 1



Students will have an understanding of the history of online communities, and the ways they have evolved, and possible trajectories for future development.



		There are no specific readings as we will be exploring platforms/sites in read time

		Post on how algorithms affect our feeds on social media and what we learn from in our everyday life. Is it safe for electronic algorithms to have an impact on what we learn?

 8pts.





		11

		Week XI

		Social media “terrorism”: when online communities are infiltrated by individuals with specific information community agendas. What exactly is the dark web? Is the dark web good or bad?



		LO #4



Students will be able to recognize the social and political implications of social media, including organizing protest and offering voice for traditionally marginalized population

		Gehl, Robert W. "Power/freedom on the dark web: A digital ethnography of the Dark Web Social Network."



Nissenbaum, A., & Shifman, L. (2017). Internet memes as contested cultural capital: The case of 4chan’s/b/board. 



Zannettou, S., Caulfield, T., De Cristofaro, E., Kourtelris, N., Leontiadis, I., Sirivianos, M., ... & Blackburn, J. (2017, November). The web centipede: understanding how web communities influence each other through the lens of mainstream and alternative news sources. 



Kavallieros, D., Myttas, D., Kermitsis, E., Lissaris, E., Giataganas, G., & Darra, E. (2021). Understanding the 

dark web. 





		Post on the evolution of nihilistic communities. What choices do members make to create or prevent destructive communities? How much responsibility /power does the individual user have?



10 pts





		12

		Week XII

		Political movements on social media



		LO# 4

		Hsiao, Y. (2018). Understanding digital natives in contentious politics: Explaining the effect of social media on protest participation through psychological incentives.



Jost, J. T., Barberá, P., Bonneau, R., Langer, M., Metzger, M., Nagler, J., ... & Tucker, J. A. (2018). How social media facilitates political protest: Information, motivation, and social networks.



Karlsson, M., & Åström, J. (2016). The political blog space: A new arena for political representation?. 



Klassen, S., Kingsley, S., McCall, K., Weinberg, J., & Fiesler, C. (2021). More than a modern day Green book: Exploring the online community of Black Twitter..



Mavrodieva, A. V., Rachman, O. K., Harahap, V. B., & Shaw, R. (2019). Role of social media as a soft power tool in raising public awareness and engagement in addressing climate change.



Holston, J. (2014). " Come to the Street!": Urban Protest, Brazil 2013.



Glassman, M. (2023). Re-claiming Convivial Participation as a Tool for Education:# Defund the Police and the 2020 Protests and Their Role (s) in Human Progress.





		Assignment in Week XIII



		13

		Week III

		Online social movements as inquiry based problem-solving



		Same as above

		Same as above

		Group project/post



What does problem-solving using Internet applications, including social media look like.  Is it inquiry based?  Should we teach this type of inquiry learning in formal education? Develop a problem-solving scenario for a difficult problem you and the people around you are facing.



6 pts





		14

		Week VIX

		What does it mean to have a healthy online community?

		LO # 5



By the end of this course, students will be able to:  Talk intelligently about social media and its potential meanings in their everyday lives.  They will understand what responsible use of social media, including getting information and being part of dynamic communities.





		Mundt, M., Ross, K., & Burnett, C. M. (2018). Scaling social movements through social media: The case of Black Lives Matter.



Glassman, M. (2013). Open source theory. 01. 





		Final Project (Group)



Build what you think is a healthy online community that will be productive as a knowledge resource. How will you keep it developing in a positive direction? How will you avoid it getting infiltrated by bad/negative actors? How do you do this while maintaining an open, democratic community?







The schedule above is subject to change based on course and participant needs. Any changes in schedule will be posted in Carmen (or in class).



Institutional Policies

Academic Integrity

Academic integrity is essential to maintaining an environment that fosters excellence in teaching, research, and other educational and scholarly activities. Thus, The Ohio State University and the Committee on Academic Misconduct (COAM) expect that all students have read and understand the University’s Code of Student Conduct, and that all students will complete all academic and scholarly assignments with fairness and honesty. Students must recognize that failure to follow the rules and guidelines established in the University’s Code of Student Conduct and this syllabus may constitute “Academic Misconduct.”



The Ohio State University’s Code of Student Conduct (Section 3335-23-04) defines academic misconduct as: “Any activity that tends to compromise the academic integrity of the University, or subvert the educational process.” Examples of academic misconduct include (but are not limited to) plagiarism, collusion (unauthorized collaboration), copying the work of another student, and possession of unauthorized materials during an examination. Ignorance of the University’s Code of Student Conduct is never considered an “excuse” for academic misconduct, so I recommend that you review the Code of Student Conduct and, specifically, the sections dealing with academic misconduct.



If I suspect that a student has committed academic misconduct in this course, I am obligated by University Rules to report my suspicions to the Committee on Academic Misconduct. If COAM determines that you have violated the University’s Code of Student Conduct (i.e., committed academic misconduct), the sanctions for the misconduct could include a failing grade in this course and suspension or dismissal from the University.



If you have any questions about the above policy or what constitutes academic misconduct in this course, please contact me. Other sources of information on academic misconduct (integrity) to which you can refer include:

· The Committee on Academic Misconduct web pages (COAM Home)

· Ten Suggestions for Preserving Academic Integrity (Ten Suggestions)

· Eight Cardinal Rules of Academic Integrity (www.northwestern.edu/uacc/8cards.htm)



[Adjust the following statement to align with your inclusion of course-specific academic integrity policies listed under the Course Policies header above]  See Course Assignments and Academic Integrity, above, for my specific guidelines about collaboration and academic integrity in the context of this online class.



Artificial Intelligence and Academic Integrity

All students have important obligations under the Code of Student Conduct to complete all academic and scholarly activities with fairness and honesty. Our professional students also have the responsibility to uphold the professional and ethical standards found in their respective academic honor codes. Specifically, students are not to use unauthorized assistance in the laboratory, on field work, in scholarship or on a course assignment unless such assistance has been authorized specifically by the course instructor. In addition, students are not to submit their work without acknowledging any word-for-word use and/or paraphrasing of writing, ideas or other work that is not your own. These requirements apply to all students undergraduate, graduate, and professional.

To maintain a culture of integrity and respect, these generative AI tools should not be used in the completion of course assignments unless an instructor for a given course specifically authorizes their use. Some instructors may approve of using generative AI tools in the academic setting for specific goals. However, these tools should be used only with the explicit and clear permission of each individual instructor, and then only in the ways allowed by the instructor.



[The above policy contains recommended language, please edit or adjust to meet course and instructor specific needs] 



Accessibility Accommodations

The university strives to make all learning experiences as accessible as possible. If you anticipate or experience academic barriers based on your disability including mental health, chronic or temporary medical conditions, please let me know immediately so that we can privately discuss options. To establish reasonable accommodations, I may request that you register with Student Life Disability Services (SLDS). After registration, make arrangements with me as soon as possible to discuss your accommodations so that they may be implemented in a timely fashion. In light of the current pandemic, students seeking to request COVID-related accommodations may do so through the university’s request process, managed by Student Life Disability Services. SLDS contact information: slds@osu.edu; 614-292-3307; slds.osu.edu; 098 Baker Hall, 113 W. 12th Avenue.



This course requires use of Carmen (Ohio State's learning management system) and other online communication and multimedia tools. If you need additional services to use these technologies, please request accommodations with your instructor. Carmen (Canvas) accessibility documentation.



Accessibility of course technology

This course may use approved EHE digital technologies such as Hypothesis, H5P, and ThingLink as a part of course requirements. If you encounter an issue with access to these tools, please contact your instructor at their OSU email address and EHE-Accessibility@osu.edu. Accommodation and assistance will be arranged for you to complete any work required with this tool free of penalty



Grievances

According to University Policies, if you have a problem with this class, you should seek to resolve the grievance concerning a grade or academic practice by speaking first with the instructor or professor. Then, if necessary, take your case to the department chairperson, college dean or associate dean, and to the provost, in that order. Specific procedures are outlined in Faculty Rule 3335-8-23. Grievances against graduate, research, and teaching assistants should be submitted first to the supervising instructor, then to the chairperson of the assistant's department.



Off-Campus Field Experiences

[If applicable, describe the nature of and provisions made for off-campus field experience in terms of the following: (1) Collaboration between OSU and school partners; (2) Evidence of attainment of field experience objectives]



Copyright Disclaimer

The materials used in connection with this course may be subject to copyright protection and are only for the use of students officially enrolled in the course for the educational purposes associated with the course. Copyright law must be considered before copying, retaining, or disseminating materials outside of the course.

· Course Audio and Video Recording: Video or audio recording of classes without the explicit written permission of the instructor/professor is a violation of the Code of Student Conduct or Students who wish to record their classes must first obtain written permission of the instructor/professor. Otherwise, such recording constitutes a violation of the Code of Student Conduct.

· Student Generated materials: Any materials generated by a student(s) is copyrighted. Permission must be obtained to use these materials other than the intended purpose inside the course.

· Course materials: These materials are copyrighted and are owned by the author. Copyrights have been secured or they are considered fair use inside/for the course but this does not apply to uses outside of the course.



Mental Health Statement

As a student you may experience a range of issues that can cause barriers to learning, such as strained relationships, increased anxiety, alcohol/drug problems, feeling down, difficulty concentrating and/or lack of motivation. These mental health concerns or stressful events may lead to diminished academic performance or reduce a student's ability to participate in daily activities. The Ohio State University offers services to assist you with addressing these and other concerns you may be experiencing.

If you or someone you know are suffering from any of the aforementioned conditions, you can learn more about the broad range of confidential mental health services available on campus via the Office of Student Life's Counseling and Consultation Service (CCS) by visiting ccs.osu.edu or calling 614-292-5766. CCS is located on the 4th floor of the Younkin Success Center and 10th floor of Lincoln Tower. You can reach an on-call counselor when CCS is closed at 614-292-5766 and 24 hour emergency help is also available 24/7 by dialing 988 to reach the Suicide and Crisis Lifeline.





[optional] Content Warning: Some content in this course may involve media that may elicit a traumatic response in some students due to descriptions of and/or scenes depicting acts of violence, acts of war, or sexual violence and its aftermath. If needed, please take care of yourself while watching/reading this material (leaving classroom to take a water/bathroom break, debriefing with a friend, contacting a confidential Sexual Violence Advocate 614-267-7020, or Counseling and Consultation Services at 614-292-5766 and contacting the instructor if needed). Expectations are that we all will be respectful of our classmates while consuming this media and that we will create a safe space for each other. Failure to show respect to each other may result in dismissal from the class.



Diversity Statement

The College of Education and Human Ecology affirms the importance and value of diversity in the student body. Our programs and curricula reflect our multicultural society and global economy and seek to provide opportunities for students to learn more about persons who are different, as discrimination on the basis of age, color, disability, gender identity or expression, national origin, race, religion, sex, sexual orientation, or veteran status, is prohibited.



The College of Education and Human Ecology is committed to maintaining a community that recognizes and values the inherent worth and dignity of every person; fosters sensitivity, understanding, and mutual respect among its members; and encourages each individual to strive to reach his or her own potential. In pursuit of its goal of academic excellence, the College seeks to develop and nurture diversity, believing that it strengthens the organization, stimulates creativity, promotes the exchange of ideas, and enriches  the University’s community on the basis of race, religion, color, sex, age, national origin or ancestry, marital status, parental status, gender identity, sexual orientation, ability status, health status, mental health status, or veteran status.



Statement on Title IX: Title IX makes it clear that violence and harassment based on sex and gender are Civil Rights offenses subject to the same kinds of accountability and the same kinds of support applied to offenses against other protected categories (e.g., race). If you or someone you know has been sexually harassed or assaulted, you may find the appropriate resources at http://titleix.osu.edu or by contacting the Ohio State Title IX Coordinator at titleix@osu.edu.



The Office of Diversity and Inclusion provides holistic support for qualifying student parents enrolled at Ohio State. To learn more, contact the “Child Care Access Means Parents in School” (CCAMPIS) Program at 614-247-7092/ lewis.40@osu or visit odi.osu.edu/ccampis



Religious Accommodations

It is Ohio State's policy to reasonably accommodate the sincerely held religious beliefs and practices of all students. The policy permits a student to be absent for up to three days each academic semester for reasons of faith or religious or spiritual belief.

Students planning to use religious beliefs or practices accommodations for course requirements must inform the instructor in writing no later than 14 days after the course begins. The instructor is then responsible for scheduling an alternative time and date for the course requirement, which may be before or after the original time and date of the course requirement. These alternative accommodations will remain confidential. It is the student's responsibility to ensure that all course assignments are completed.



Weather or other short-term closing

Unless otherwise announced by the university, online or distance-learning classes will occur as scheduled. Please visit the Weather or Other Short-Term Closings websiteto learn more about preparing for potential closings and planning ahead for winter weather.



[The above policy contains recommended language, please edit or adjust to meet course and instructor specific needs]



Appendix

[Any applicable standards specific to the course/program go here, such as NCATE, ISLLC, or other]



[Type here]
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	List Box1: []
	Instructor-Name: Michael Glassman
	Email: glassman.13@osu.edu
	Department: Educational Studies
	Course-Number-and-Title: None yet
	organize-course-materials: I will organize the materials using modules for each of the fourteen weeks.
	Check Box: Carmen site will be created for the course: Yes
	Check Box9: Yes
	Check Box: Syllabus includes a schedule: Yes
	Check Box: ourse format/modality is clearly outlined: Yes
	developing-instructor-presence: I will start off each week - Monday - with short videos introducing the topic.  The students engage in both group work and individual posting that they will post on Carmen.  Most of these will be public and open to comment.  I will post on all group projects and invite response from the community.  I will also comment on individual posts when I think it will be beneficial to the course and/or the students.
	regularly-scheduled-interactions: I will comment regularly on group and individual posts. I will also post myself in response to assignments with the opportunity for students to comment on my posts.  During the last week of the semester students will present their final project online to me, I will ask questions (other students will be asked to attend the presentation and it will be videod for the entire class).
	participation-activities: The students will be working individually and working together as groups.  They will make weekly posts.  They will be given the opportunity to comment on the weekly posts of other students in the class.
	assignment-formats: There will be posts (that will be a combination of text and screen shots and maybe videos), comments on the work of others (though this will not be required), and the final project will be a video presenting an online community their working group created.
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